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\ This rfeport describes two research projects w.hich 
were designed t\) evaluate social training in Swedish schools^ Major 
goals of the fi^t project were to construct and us^ -ineasuring 
methods to deteraine^ocial development of students at the elementary ^ 
alrd junior high s'chool levels. Majbr goals -of the second project were 
to study the characteristic patterns of student democratic 
cooperation, the relation between* student interaction attitudes and 
background variables, and to investigate student reaction to^ 
innovation at the elemp^taty,, secondary/ and post-secondary levels. 
Results of the socialfde veldpment project showed marked stereotypes 
in sex-role perception and negative ideas about certain minority 
groups and immigrant?. However, systematic school influence on social 
development is starting to, break down these attitude^ Results of the 
student democratic cooperation 'pro ject showed a lack of student i 
interest/iri working in cooperation groups because of limited 
Individual influence in decision making. Also included are abstracts 
and annot^ations of 80 reports and publications analyzing ^the two ' 
reaearch projects. (Author/DE) 
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V , Two researcfi projects with closely related aims are briefly (le- 
\ scribed. The projects have been called "Social development and 
^ training in the comprehensive schooP and "Student democracy — ' 
, co*planning at different educational levels". One* overall^ purpc^ 
^can be said to have been to increase our possibilities of evaluating 
different attempts to promote the school's goal^ in social ^training 
(by adding to our basic knowledge, by improving our measure- 
ment.%, ami by studying certain effects of educational i'nfiuence). 
The work has been carried out at the Malmo School of Education 
an^ has been described successively in about eighty reports and 
publications (which are listed at the end of the*^ present paper with' 
ab^tr^cts or annotations). ^ ' ' ^ 

\ 

People wr^pUng,to deft^nd our new school against the criticism 
sometimes made that the studejits do not acquire the same Jevel 
of knowledfje as before often point out that a comparison tha^t^ 
only tak^s^^pto consideration the learning of facts and basic 
training in skills in unfair. Our ambitions fpr the new school 
In Sweden ^^e higher: we wish to promote a more all-rourtd 
developmentl^f the personality and a more adequate social 
development.' \ 

But if this is ouf^ttitude» it. becomes important to follow' 
what the school actually does to achieve t^hese new "plus 
values". Does the school succeed in promoting a more adequate 

The studies refori^od to in the presjent .survey repor^ have been 'made 
possible through tl^e financial support of the .Swedish Board of .Education 
artd the Bank of S\yodon Tercentenary Fund. 
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social develdpment? Does it provide an all-round training for 
cooperative participation in a democratic society? Does it help 
the students, to increase their ability to evaluate information 
critically and to resist non-objective influences? Does it lay 
down A sufficiently good, foundation for solidarity in a world - 
Society? " * % 

The questions c/f this type are many, but the numbej^df cle^ir 
answers is not impressive" The fafif'that goals of the kinds re> 
ferred to here are formulated in our curricula is obviously no 
guarantee that they, will be achieved. We constantly need to 
evaluate the> activities of the school in these respefcts, ^nd we 
coiistrfntly need 'to seek new and better methods, of reaching 
these objectives. „ ^ , ' * 

Many people feel that^w^ have very inadequate knowledge 
of these matters and all too few instruments for evaluating tlie 
^ schoors activities, in thes^ fields. It is comparatively easy to 
construct devices, for* the testing of knowlefige and elementary 
skills, and it is then also relatively easy to ch^^clcNwhether or 
not we achieve certain goals in knowledge and elementary 
skills. It is considerably more difficult to find <>ut*^to what ex-, 
tent we succeed or fail in reaching our objectives in the social 
and personal sector. But the fact that ft is difficult mu§t 
jiaturally not prevent us from trying. On the contrary, it be- 
comes even more important to learn more and to improve our 
instruments in these areas. 

It was thoughts such as these that, during the latter half of 
the sixties, led to our taking the initiative ^ to two research 
^ projects concerning the{problems of social development 'and 
social training. The project we first started was given the name, 
I "Social development and training in the cgmprehensive schpol". 
As can be seen from the^itle, this project aspired to work with 
a very wide content are^but was on the other hand limited to 
, the comprehensive school leveL The project we started a little^ 
i later was calleC~"Student democracy — co-planning at dif- 
f ferent educational levels", \vhile this second project was moVe 
I restricted in its content, it covered .a moi^e varfed range 
of age levels: it has worked with the comprehensive school, the 
upper secondary school, ami some post-secondary trainii^. 
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Objectives and work areas in the project 
^^Sociai development and training" ^ * 

What then have been Ihp more concrete aims of the two pro-< 
jfecls? Some of the main aims of the project "Social develop- *' 
ment aiid training" can be stated briefly in three pQ)mts: 

To construct, revi.se and try out measuring methods, which in- 
crease our ability to im\\) the sdcial development of the 
students and which could be used in evaluating attempts to 
encourage this development ("gQ|d area a' ) ; 

to chart, partly with the help of thesJ methods, some features 

iijithe development of the students iwid to study certain rela- \^ 
^fions between these variables and^rsoirality characteristics 

^"goal area b^'); . ^ ^ 

to explore selectively different possibilities of using educa- 
tional influence to proniote development in desired direc-^. 
tions ("goal area c '), * « ' 

Th(vfield of social development and social traming in schools 
is obviously not only ,ex tensive, but/^dso vaguely defined and 
wt wQre forced from the st^irt to limi.t the field and concentrate 
our activities^ on a selection of specific aspects. These ought to be . x 

sticFi that Bdlh could be considered essei\tial and also would 
represent differently pes of problem. After preparator}- analyses 
we chose three such aspects or "^variable domains", namely: 

<1) "^cooperation" ("variable domain C'); • , '^7 . 

(2) resistance"* (ability to make independent decisions, re- 
sistance to "non-objective" attempts to influence: "variaWe 
, domain R''): 

^ . (3) ""world citizen responsibility^ (understanding of and a 
fueling of responsibility for developments in' other countries, 
reduced^inclination to disparage unthinkingly anything foreign 
olc; variable domain W**). ' . ^ ^ ' 



If we combine the three general .areas (a, h. c) described 
above with the three chosen variable domains (C. R, W). we 
get a problem table with nine assignments for research and 
development work: w/ » 

0 
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1 • General Goal Area: 


Variable Field: 


a 


b 


c 




Instruments 


Development 


I|ifluence 


(Worjd citizen responsibility) 


C-a 
R-a 
' W-a 


C-b 
R-b 
W-b 


Cc 
Rc 
W-c 
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Objeetives and work areas in the projeet 
"Student democracy"^ "^J 
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How then is the project on student democracy linked #th the 
project on social development? WljicH- have been RhQ main 
aims of the student (J^ocracy project? The answer |o the first 
question can perhaps be formulated most simply by saying 
that we havje singled out one specific aspect of the social train- 
ing field, namely training in democratic cooper|rtion, for. sep- 
arate study. This aspedt is related to the variably 'domains C 
and H of the firs*t project, but it attracted partfcular attention 
in both the Swedish and the international school deiarSte duriig 
the latter half of the sixties and thus seemed to be appy- 
priate target for a more ^detailed attack in a "daughter project". 

It has often been pointed out that one of^'the reasons for d.isciplinary 
problems in schools can be shortcomings in the school's fortns' of work, 
not least the fact that our students are not given sufficient opportunity 
to feel that* they are participating in decision^making and plihuin^ Thus 
just one motive from inaide^he school world can help emphasize that it 
is important for the school to offer the students a measure of co-planning. 

irK^e long run, howeveg^ the students^ adjustmerjjt to the school is 
less infbortant than their preparation for the world outside the school. 
X)ne of \he more important Objectives of the school must be to train the 
Titudents as far as possible to function in a democratic society — respons; 
ibly, independently^ and with a willirjgness to co6perate. Many people 
think that the school neglects Ihis.aspectyW education far too much and 
that we cannot expect the^tudents to/oemonstrate more independence, 
willingness to cooperate anH responsiWity than we giv^thcm the chanee* 
of acquiring through direct training. 

These problems are J naturally hot new, but they attracted particular 
attention at the end of the^sixties because of certain extraneous circuhi- 



stances.* The Swedish teachers' strikes, which suddenly hurled the students 
into situations th'^t made great demands on their ability to plan and as- 
sume responsibility, showed both that the students could sometimes act 
with surprising maturity and — naturally — that many felt at a loss and 
found it difficult td take any initiative. Many observers ^ell that these 
episodes uncovered a\ potential reserve of ability, of which we had made* 
little use. Another extWnal factor is also worth mentioning. The student 
unrest in universities iV 'different parts of the world has naturally had 
varying and complex causes. A common feature of many of the incidents 
seemed to be, however, th^t the students felt excluded from the established 
process of decision. makThg, with no possibility of effectiv.ely participat- 
ing in planning. ^ 

At this time there w^s a certain amount of agreement that both school 
an^ post-school educati6n must seek new forms of work, giving the indi- 
vidual student more opportunity for co-ptanning (whether one then wanted 
to call this a hitherto unpiet ^demand for ju^ice or a neglected aspect of 
training). But there was nevertheless a great deal of uncertainty as to 
what the best forms for such activities were. Too little was known about 
what actually happened affdifferent educational levels in Sweden, about 
how different experiments y^ere experienced by those participating, and 
about the" best ways to proceed in the fut.ure. Thus there was an obvious 
need to increase our knowledge by means of mapping studies and analyses. 

A fe.w of the main aims of the project could be expressed in 
the following wa\^: - \ 

To study some characteristic patterns of interaction, aflitudes 
and opinions related to the existing forms of student parti- 
cipation at various le^vels c/f education; v 

to study relations between such attitudes'and opinions on the 
one hand andjcertain background and individual variables 
pn the other; ^ 

to inv^tig^te how the introduction of new procedures for co- 
planning fun(;;tions and how it is experienced (the process of 
innovatioA): 

<. 

^ince the project armed at studying these problems, on such 
dif^ferent educational levels, it iecame natural for the \fork of 
the project to be divided into three sections related, to levels.' 
One part dealt with school democracy in the first six years of 
the comprehensive school (Section-!). The second took up cor- 
responding questions in grades 7 — 9, of the comprehensive 
school and in the upper secondary school (Secliort II), Finally . 
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the third part studied problems concerning student democracy 
on the post-secondary level, with particular emphasis on 
teacher training (Section III). Starting from three major aims 
and three educational levels, we may say that we have worked, 
also in this second project, with nine specific problem areas. 

Division of work and reporting ^ 

The three variable domains in the project **Social development 
and training*' and the three sections for different school levels 
in the project "Student democracy" have led to a division of 
thcj^e two large projects intcf six sub-projects. One research^ 
assistant has been assigned to each of these si^^ special 
areas and made responsible for* the work, as shown in Box 1. 



Uox /. Division of work within the two projects. 





Work sector 


Research staff 


The project ^ / 
"^Social development and tmifiing"* 




Sector G: Cooperation 

Sector U: Resistance « 

Sector \V: World Citizen responsibility 

— 


Barbro Lundquist 

Elisabeth Jerhryd * 

Eva Abiigreii/l^ereket Yebio 


'Th^ project "Student democracy^ 




Sector I; Primary and junior school 
Sector 11:- Secondary and upper sec-, 
ondary 

• Sector III: Post-secondary training 


Magnhild Wetterstrom ^ 
Brigitte VaJind *: 
- Lars .VaUnd . - > * 
Pekl^a Idman * ^ 


Others participating included 

s 


Lena-Pia (Jhdhotm 
Lennart Wiechel 
and others 


* Project director 


Ake Bjerstedt 
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The work of t])e pi;ojects has resulted in three types of pro- 
duct: measuring insiruments, certain teachmg material and ^ 
finally research reports giving account's o( results. The projects 
have reported the results successively the different series of 
the Malmo department, in a total of 4^pin eighty reports and 
publications. Two major book summaries have been prepared 
"(Bjerstedt, 1971a, 1974 K). At the end of this paper a list of 
reports and publications is given (arranged in alphabetical ord^r 
according to authors^ including aj)stracts or brief annbtalions.. 

After this rather general survey of the aims andMiiethods of 
the projects, j.et me take up a few more concrete examples of 
what the projects have done and of the results they have pro-- 
duced. A' natural starting-point is then the first-mentioned sec- 
tor of the work in the project "Social development and train- 
ing", the one concerned with the "problems of cooperation. 



Cooperahon 

^When studying behaviors relevant to cooperation, \\'e found it 

essential to construct and test various methods of conducting 

♦ • 

systematic classroom observation and interaction analysis. A 
number of lessofts with group \york were recorded on video- 
tape. The recorded material -was then subjected to various 
forms of analysis. An observation schedule, intended to provide 
information about various behaviors rela^ted to c6opei*ation and 
independence in group work situations, was drawn up. The 
techriiquft used is described in more detail in a report by Lind- 
ft»lm ^nd^Limdquist ^(1971 b) in the series "Te$lkonstruktion . 
and 'testd^ta", .and various investigations using this technique 
have been reported in two ot^er report^ by the same two writers 
•(1971a, 1972). ^ 

' It s^iould be pbssible to use this type of ^observation schedj!|le^'^ 
both in research work and in some training contexts fe.g. When 
focussing student teachers' observations of i-elevant , group- 
Uynamic b^haviors in classroom observation). ' 

\When the relationships between different 2types of behavior 
>vere examined, it was^noted that independence and ability to 
cooperate co-variate positively with each other. Thus the two 
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should not — as is sometimes the case Ats regafded as oppo- . 
sites. If a stuiient is to function Ayell in a cooperation situation, 
it is ofteiv necessary for him to display both independence and 
an ability to cooperate. — When comparisons'were made With 
other data, it was noticed that students with little verbal ability 
in many cases show|||ndencies fo>yards * uncertainty, indiffer- ' 
ence or a{,tgressiveness in group work^^i^otip work does not 
immediately suit all types of students. The teai^er must take 
this fact into consideration in various ways. - . " . 

To what extent is it possible to^ study behavioral tendencies 
relevant to cooperation in sopie way other thail^ by meansLof 
direct observations of b^avipr in coofferation sijulkions^lTcf' 
what ^xteni can special tests be use^?' Attempt's to'answa-.th^ * 
questions hav6 been madfi in a series of test studies, which in-^ 
elude' atte^npts to measurfe "coopenition readiness" and "aggres- 
siveness". The instruments that have^een constructed shdiild 
ftc seen prhnarrly as research ^ids in group-studies, as \i help 
'in confihued efforts to improve our Tcnowledge o^ the - pre- 
requisites for cooperation, ^ j - 

. The sfddies within the jpooperiyion sector that, have been 
.mentioned so far have been concerned with the first^gpal area:. 
lhq^constructj,i(?n of^easuring instr,uments. Other investigations 
have dealt with the other hvo goal areas. Teachers witl^ a spe- 
cial interest' in methods for training , cooperation have been ^ 
Interviewed about the ^advantages an^ disadvantages of differ- ^ 
ent methods of thislype. With the help of^ this background 
information, questionnaires were constructed for students irt ^ 
different age grpups^ about their experijence of. and attftudes to 
diff^ent ways ^ arranging group work at school (Liljetgren, . 
\\)7*3l. In other^tudies special techniques for training coopera- ^ 
lion were, tested:" .* ^ 

- Group wark^ahd dramatic- activities are examples of educa- 
tional methods th^t are potenlSally valuable a$ aids in training' .^j^' 
cooperation. The opinions expressed by teacHlrs aud students * 
conifirm iheir. possibilities but also show that tlie methods can 
be ws^'d apd experiehced if{ very different ways. If their full 
potential is to be Tealized^^the methods must be carefully-speci- 
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fied and adjusted for specific goals and specific student 

* .qualities. , . ^ ' 

^Qne example of such specific adaptation is Lennart Wiechel-s 
special study of sex-role perception as a barrier to cpoperation . 

• (Wiechel, 1972 a, b). It ha^ long been possible to show that a 
sex-rqle barrier exists between boys and girls. This barrier*4s 

*' expressed ^n various, ways, such as avoiding the choice of some- 
one from the opposite sex^in group situations and having 
sterjjotyped* ideas about what characterizes a male and female 
sex role. A 'number\)f measuring instruments have been devel- 
oped within the pi:5j[ect to measure sex-role experience and 
assess cooperation readiness between the sex groups, and in 
addition two types of program influencing the students have 
been designed and tjestect One ofThem is built up around dis- 
cussion and jnformatron based on texts and pictures, the other 
makes use of Tofe-playing techniq^ufes. As examples of the re- . 
- suits, it can be mentioned that the programs had an effect in 
the desired direction; -the groUps exposed ^ the influence 
• changed in that they showed more cooperation readiness and 

{ a greater, tendency to 6j)pose stereotyped traditional roles. — 
Thus this typ^e of , specified program of influence has, func- 
tioned well. • ' , 



, Besistance 

i • ' / ^ ■ > 

On the international level a great deal of research has ,been 

' f done on influence vij^ propaganda ^etc, but ui mo^t^cases it has 
\ . b^en based on adults., Therefc>re, when we f irsf^ok up thp 
question of the students' resistance "to non-objective influence, 
their ability lo be independent and sciundly critical, one of otfr 
mo^t important tasks was to construct moHSurin^ instruments 
- that^were suitable'for Swedish §chool-chiliren. Many different 
types of ti^sts w^re tried o>it: the stpdents were placed in situa- 
tions \yhere they had to choose between different types of in- 
fprmation; they were exposed (o one-s'ided influence *ai)d their 
reactions weVe studied and so on. JBhe testi are ^escribed in- 
- more detail and evaluated in various reports.J)y Elizabeth Jejn- 
ryd (1970, 1972, 1973 a). 



ERIC 



The different instruments have hien used in various types 
of- correlation studies and in studies of age development aitd 
sex differences/ The pattern of the results is rather complex^ 
and hdre it is only possible to give a few isolated examples.' 

The ability of the students to evaluate information critically 
is not related particularly strongly to their personalities, which^ 
might give us incretised possibilities of influencing] this ability 
educationally. At the same time, however, we have found in 
the project that the actual development of the students' evalua- 
tive ability (ability to evaluate information criticalty.) does not 
increase markedly' ^between the ages of 1^ and 16. "^'his un-: 
doubtedly give'ls a ^latively discouraging picture of the ability 
of the4)resent leaching to respo*tid to the intentions of the curri-. 
culum. - - 

A greater number of special training -fcxercises are peeded, 
The teaclvifrs feel that there is a lack of educational Vaids for 
this; A preliminary prototypejfor study material has been de- 
signed within the project (cKtwo reports by Gunilla Svenssoi^t 
1972 a, B^. The 'material is primarily^ suited for students in 
grades 7 — 9 of the comprehensive school and has been de- 
signed as an area of work in the subjects Swedish and Civics* 
Its major aims are to add to the students' knowledge of propa- 
ganda and advertizing and to provide information 'about and 
training in different means of protecting oneself in pressure 
situations. Since the mapping studies clearly reveal that the 
school needs material of Uiis type, it is important that more 
such,material be developed. 

• / - ' ' 

World citizen responsibility 

'After introductory »ahalyses of concept? and specification of 
goals, ihe construction and testing of measurement instruments 
have naturally been important tasks in this area too. An exten- 
sive test battery l^as been constructed by Bereket Yebio (1970 a, 

-b) and has later been supplenfented by Eva Alnf^ren (1973). 
The battery includes tests on attitudes towards foreign nations 
and ethnic^groups, together with ingtruments focussed on ideas 
about international relations and cooperation. 




The tesfs have been tlsed among other Ihin^ for mapping 
hpw the students ^develop with incrdasing age and for various 
studies of behavioral relationships. This work can be regarded 
tis studies of "student prerequisites"; a study is made of the 
ideas that exist and to which the teacher' must relate. But the 
mapping work can naturally also to some extent be seen as- an 
evaluation of current educational activities. • * 

We find (Yebio, 1972^ in the older students a greatei* general 
^^e^diness to make social contact; but unfortunately we see at 
the same time more negative ideas and'stereotypes, particularly 
concerning certain itiinorily groups and immigrants. The school 
has obviously not succeeded sufficiently in preventing the 
prejudices that exist in society from influencing the students. 
Nor does a general raising of the level of knowledgeNappear 
to offer an infallible cure. The boys knew on an average most- 
about international conditions, while the girls showed on au 
average more positive attitudes towards foreign people and 
international relations. ' • 

The ^attitude of teachers and students towards a more "inter- 
nationalized teaching" is otviouslj^ of great importance for im- 
proving the prospects of achievmg a desirable development 
Sonie studies of student attitudes and teacher opinions have- 
been reported (Hallgren et al., 1972; Wedberg, 1972>. Both 
teachers and students* show considerable interest in the field, 
but the teachers have pointed^ out the lack of suitable material 
and some deficiencies in teacher training and in-service training 
as obstacles to adequate nntemationalized teaching. Important 
steps that can be taken towards improving the situation should 
then be to show in special inventories and. presentations the 
teaching. aids that are available at present and to develop and 
iest new teaching aids. The project ha^. attempted to make some 
contributions in both directions. 

Thus an inventory of study materials that are of potential 
interest for education for world citizen responsibility has 
been compilec|/and published in book form (Christoffersson, 
Gustafsso6 & Jesperson, 1972). Particular emphasis has been 
placed on chHdrenVand adolesdents' books, whrclT can often 
be an important gateway when it comes to increasing student" 
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motivation and influencing their attitudes an^ their ability to 
(eel empathy. ' ' 

Furthermore, '^wo preliminary teaching packages have been 
compiled. One is intended for grades 3-^ arJlj^ deals with 
human rights, made concrete by reference to the situation of 
the gipsies. The students are here given the opportunity of 
experiencing emotionally what it caj) be lijce t# belong to a 
discriminated minority (Almgren et al., 1972). — The othej;^ 
set of material is intended for grades 7 — Q and ,takes up the 
pr6blems> of the underdeveloped countries. Here striking film 
material is used (a version of Louis Matte's film "Calcutta" that 
/Has bfeen reedited'and cut down* partly on tlie basis of teacher 
opinions) to provide a starting point that will capture the atten- 
tion oCthe students (Almgren, frosteg^TOT et a}., 1973f. 

A last phase of the wortc has included testing some material 
in school contexts under conditions such that We at the same 
time obtain some more general information about jnea^ures 
and effects (Almgren & Gustafsson, 1973). As a certaiij balance 
to the pessimism that the increasingly ^negative attitudes men- 
tioned earlier might perhaps^give rise to, the results of . our 
program tests give rea5on for optimism. A carefully Refined 
educational influence of the type that t)ur material on hunian 
rights represents achieves namely clear positive effects. It. is 
worth noting ihat the material lias a somewhat greater effect 
in classes witfe'^mmigrant children than in classes without 
immigrant children^ A' combination of personal experience and 
i^uifable teaching ^^emi valuable. We can also establish that 
earlier teaching on international questions and the teacher's 
own interest for teaching in this field afire of importance for the 
development (Jf positive and tolerant student attitudes. 

General comment to the project ^'Social develc^pment" 

The mapping studies of the project have in several respects 
given a discouraging picture of the "normal" development 
fari ng the years in the ci)mpreKensive school. We d6 not find, 
for example, any strong increase in the students' evaluative 
ability (ahilitj||g^ evaluate information critically) in the highier 
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grades. We find marked ^stereotyp^ in sex-role per^eptioi^=»- 
And we find increasingly negative idfeas about certain mihority 
gi;oup^ and immigrants. At the sam6 time various experiments 
with specified educational influence give us reason for opti- 
mism. Systematic measures pay and give results in the desired 
direction. A further development sucb'meksures is therefore 
recommended. 

Student democracy: Studies in grades 1-^ 

Part of itbq problefh that arisen when going over<b a more* 
democratic decision-making process in a school mjght be illu- 
strated in the following Way^ hekds-, teachers -f students + i 
{cf. Wetterstrom, 1972 a). This rough forn[iula is intended to 
express seme conceivable chaiiges in the decision area.' The. 
stydents get more to say, the^I^eads less. The teachers occupy 
a iniddle- position: they are expected to take over part of the 

'head's decision-making pow^t but at th6 same time to share- 
tlieir present decision area "With the students. A democratization 
need not necessarily be experienced in that way. On the other 
hand it is not unnatural if^eople react to the problem in such" ' 

^ a. way that the groups that have to accept a "minus"^ in their 
decision area tend to see it as a question of prestige rather 
than as a question ol^ adequate studemt training. In this way 
questions involving school .democracy often get complicated 
from a social-psychological point of view. 

This is revealed in various ways in the different mapping 
studies; of the project, in which heads, supervisory teachers, 
three different teacher groups, student teachers and students 
have been asked to express their opinions on the distribution 
of influence in the school — how they find the situation today 

^nd what wishesjthey have with* regard to the distribution of 
influence* in the future (see references by M. Wetterstrom). 
All tjie groups studied are in principle agreed that th^ students 
should be given a certain measure of increased influence. Both 
the headmasters and the teachers consider, however, that this 
should be done at the expense not of their (wvn category's 
influence, but at the expense of the other group. On the student 
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side we again find protection .of the special interests of their 
own c^t^gory; In the lower grades the-^students consider that 
all the grades should be equally represented in the executive 
committee of the Students' Council, but as the\students get 
older their inclination to let the youngier students participate 
diminishes. , o 

The conclusion to be drawn from the^e difficulties must be 
that rather strong measures are needed if the intentions of the 
curriculum are to be realized. Such strong measures were^aken 
for a time at Eira School in Stockholm, which-has been studied 
within the project, and the projects data also suggest that 
here one really succeeded in bringing about a considerably 
more evea distribution of influence between the different cate- 
gories. It can at th'e same time be noted that the Eira students 
only gave a very small increase in influence as being the ideal, 
which suggeits that a "saturation point" exists. 

For grades 1 — 6 the closest and most natural opportunities 
for democratic training lie within the framework of the class. 
One section of the questions used dealt with the' actual influence 
in a number of concrete* classroom situations. It emerges tliat 
teachers to a great extent make the decisions themselves in. 
these situations and thus give the students comparatively little 
training in co-influence. 

When the three different teacher groups were compared, 
the teachers at Eira School were found to be those that gave 
their students most influence in these concrete situations, foh. 
lowed by the teachers from the experimental and demonstra- 
tioivschool and last by the more "gejieral" teacher group. Despite 
these expected differences between the groups in tM^ degree of 
student influence (which are in agreement with the teachers' 
assumed positions on a "progressiveness continuum"), a de- 
finite pattern has efnerged, so that certain situations are more 
teacher-controlled in all the groups. We receive a similar 
grouping of situations when the students are questioned. There 
is reason to believe that tbis kind of grouping of situations is* 
^suitable for use as a, basis in a successive training strategy, £or 
gradually extending the students' ability to make . relevant 
decisions themselves. ^ 
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Is it realistic to believe — this question forms 'a natural link 
to the next sector of the project — that cooperation bodies in 
the higher grades 'can function well, unless the younger stu- 
dents are given a more consciously^^^syy^^i-^w^eessi^ 
JlL!liaki0g4h€tr-twTrTle^ f 



\ 



Student democracy: Studies in grades 7--9 and 
upper secondary school 

In grades 7 — 9 of the comprehensive school and the upper 
secondary school the studies have been both of a general piap- 
ping nature and a following up of innovations. 
^ Brig'itte Valind (1972) has reported a mapping study of the 
act^^vities and influence of the students and student representa- 
tives in three of the school's cooperation bodies, namely the 
Students' Council, the subject conference, and the cooperation ( * 
comjnittee. In several or the studies it emerged that the students 
considered that they ijeceived'' insufficient information aboirt 
and from the Various cooperation bodies and secondly, that 
they often showed only a faint ihterest in voluntarily parti- 
cipating and working in -these bodies* Iji fact Ihe most 
elementary prerequisite for cp-influeace was often lacking: 
Jcnowledge of the bodies^n which the students were repre- 
sented! 

Among the reasons given by the students for their lack of 
interest in working voluntarily in the cooperation bodies, the 
prime one is not that th'e work takes time arid energy but that 
their influence on important decisions is far too limited. One 
way of motivating the students 'to more active work in the 
cooperation bodies should then be to give them more iiifluence 
over the matters that are discussed. * y - 

In addition* to the mapping studies of the normal present-day 
situation in the schools, the project has also had the oppor- 
tunity of making a series *of studies of experimentdtion with 
e.xtended forms of student influence. The first of these was an 
explorative evaluation of the first yeai: of experimental activity 
.2 ' ^ 
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at Kallangs School in Malmo (B: Valind, 1971). The experi- 
mentation involved among other things widening the stipulated 
cooper^fion bodies so that they had moiV student .repre5ejita- 
Tm^an^ also^ie construMion of new cooperation bodies. We 
found that innovations or this kind could produce positive 
side-effects. While the teachers on the wl|61e considered that 
conditions at the school had become neither better nor worse, 

^a large number of the students thought not only that the school 
had improved from a democratic point of view, but also that 
the general atmosphere was more pleasant. 

In order to make it possible to study certain other effects 
i^ore stringently, an attitude schedule was constructed for*; 

' measuring . the attitudes to^^^ards democracy in '^both school^ 
and society, ^n a study conducted by Lars Valind (1972 b), 
three groups of upper secondary school students were investi- 
gated with the helpjDf this instrument: one group which was 
involved in* experimentation with extended student influence; 
a second group, which in addition ^^eceived some teaching 
about democracy in the form oLa study circle; and finally a 
third group, which took patt in ireither the experinientatiopi nor 
the special teaching on democracy. The experimentation 
proved to have a positive effect on students' attitudes towards 
democracy in school and society (secondary schoql: longer 
course), while the special teaching on democracy did not have 
any noticeable additional effect. ' 

, The results suggest in general that one should not expect 
dramatic effects from a sfiort period of experimentation, using 
only modest extension of *the student influence. The positive 
eYfects on what the students felt about the general school cli- 
mate and on the attitudes towards democracy in certain groups 
should be noted, however. At the same time there is reason to 
keep in mind the three wishes made by the students in the 
mlipping studies with regard to all' the bodies studied: they 
wanted^ more informatioDj, more complete student representa- 
tion (including the lower grades of the comprehensive school), 
and the right to make decisions in at least some matters. 
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Student democracy: Studies in the teacher 
training secfor . 

Democracy in teacher training can nati^rally be regarded from 
a general democratic point of view. Lil^e other students, the 
student teacher^ ''should have the right to assert a certain 
amount of infhience on their training situation. But for. the 
project it has been movh important to see the question from the 
training point of view. It is not unreasonably to assume that 
. the experience of democratic forms of work that the student 
teachers have during theit* .|^ining w4ll serve as'* an example 
and Influence their attitudes towards vario^s fon)[\s of coopera- ' 
tion in their future work.^Questior^s which then become of great 
importance are: Does the teachtf training demonsyat^*^ rea- 
sonable level of student demWrac'y? Does the trainuig create 
in the new generation of teachers understanding and enthusiasm 
for the schoors democratic objectives'? f-/*^ 

An extensive questionnaire study of 'teachers and student 
teachers at Schools of Education throughout Swedei\ was 
earned out in 1969 (IdmK" 1971 a,' b). It. showed among pther 
things that the close relations fonctioned well btit that the 
student teachers felt that their opportunities for influencing 
conditions and decisions were unsatisfaclop^. It emerged that 
^tb t<ft&hers and stu(lent teachers lacked "knowledge" of the ^ 
School of Educc'ition's existin*g committees and councils, but 
that tl^ would like to have a cooperation body with de?;isi6n- 
makingsistalus. ^It should be added that the project later 
repeated the questionnaires for the purpose of control and the^ 
results then gave a very similar picture of opinions. . ^ " , 

In a special study of student teachers, both attitudes towards i ^ 
school denidcracy and a number of other attitude hncf perso- • . 
nality characteristics were studied (Idman, 1972 h). Th*e atti- 
tudes towards school democracy proved often to co-variate 
with the other characteristics in_ a particular way. Those 
showing a restrictive attitiWe tow{irds questions concernihf^ 
school democracy, often have, for example, a more rigid- 
authoi:it«riau' attitude to the bringing up of children, a stricter, 
more par>|shing attitude in disciplinary questions, and higher 



^ values oh do^a6sm, teste -than others who h^ve an attitude 
' ^ ^ more positive 'io^scKeol Tdeiuocracy. The fact that attitudes 
fowards,schox)l democrapj^^re in this way integrated in a wider 
, comp^x of attitudes ^nd-})ehavioral tendencies can in its turn 

* mean ^hdt they are^drea^to influence. 

In additidli to the m^ping^^ studies and the correlational 
studies,' the project*s Scfibol^of Education sector ^Iso contains a 

- series of data concemil^^e><rfexperimentation. In 1969 the 
project paHicipf^ed in^a^Bnaiysis of statement sent by the 
Schools ^f.fidugation to* the National Board of Education, 

^ Including concjete' suggestions ^s to experimentation with ne\N^ 
a<n(l axtended f^rms, of- cooperation. — departmental experi- 

• ments weje started locally the same year and these were then 
^ fallowed up and baye^resulted in a long-term * arrangement 

. iwith a Departmental Bdard (Idman, 1970 b). , • 

Not^ until the sprmg»M:m of 1972 did more general experi- 
ments with 'new fonn:s^f * cooperation start at the Swedisli 
>^ Schools of Education., ll^fore^the^^^ started, a local 

f /sample (jf^st'udent teach^, teachers and other staff were asked 
tp aTisWer questionnairies and this was then repeated later, . 
when the experiments had been under way a while. The meet- 
ings of the^ President's Board and ^the educational committees 
were rt^corded^on tape a^Ttheh analyzed. In addition, minutes 
taken at* the meetings of^th^se commfttees during the exp*eri- 
niental peViod and earlie^r were compared. Several of results 
arc positive and the- sy.sten> has* becdme more impartial. On 
the'oth^ir hand, .the training aspect is still not satisf^ctpry: 

K individdal' stydei^^teachers are engaged far too little m the 
^ demo^atic process (Idman, i972aj, 

' \tir^com)€ction, with njs first questionnaire (studies, Pekka, 
fdman wrote thus;^ "Di^atisfied wjth the timoiint of influence 

^ th{^- themselves haye^^^r their own training and without 
trainfng in 'democratic^rms of work'; the prospective teadiers 
do not .appear to ha^i^^ecn given the Best preparation for 
' achieving the g9als tfr^lhe cufriciila for the schools haveHaid 
down fbr the develop^%it of 'school^ democracy-." The e>cperi- 
pientfition that has bjeej^arg^f^^ a step in the right djrec-" 
tion but is far too mo^t. Contihu^ general experimentation 
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with better specification of goals, more radical changes -and a 

'program based on these for successive .ev^uation would seem 

to be a few of the natural and in)j)ortant measures that need 

to be taken. 



General comment to th^-project ^^Student democracy^' 

Ip general, internal educ^ional democracy has made progress 
during the last ten years and several of the results from the 
various experimental activities are ^positive. However,^ the 
deficiencies are stiU in many respfects very obvious. Considering 
its various experiences, it* seems natural for the project to out- 
line and rectimmend a series of follow-up tasks, for example: 

0 The goals for co-influence arrangements need to be del)ated 
and .specified for different educational levels. \ 

^ On the primary and junior level^ experiments should'^'ctCar- 
ried out with systematic, step-by-step training programs, 
partly by means of such "situation sequences" that have 
resulted fromjhe work of the project. ^ 

° The powers of the cooperation bodies S»t}puld be extended, 
in order to give the students concerned more moliv^^Oit for 
participation. Larger groqps of stii,dents should be given 
direct experienceof decision-making responsibility. 

^ The system of communication should in connection with 
.this be improved considerably. Regular school hours/should 
be used far information contacts (e.g. fo^<;ontactS b'etween 
the students and their representatives in various coopera-^ 
tion bodies). { 

^ Techniques for cooperation and for information should be 
given more emphasis in the training programs for teachers 
and other school personnel. 

^ Alongside with^^^JU^f^e more general 'efforts, more radical 
experiments should -be initiated at in<fividual, specially inte- 
' rested schools! These should include experiments witb spe- 
cial training techniq&es, e.g. decision training in the form of 
acted situations. It is particularly important that the schooFs 
experiments with co-influence are not permitted to stop- at 



training, in the form of "institutionalized cooperation" for 
small groups of students only. 
^ ^ Successive evaluation of the extended* activities should take 
place and the results be used' in the training of teachers and 



school leaders. • ) /■ 



Final comments 



This type of vtry brief survey obviously has its limitations 
and makes it impossible to penetrate issues in detail. I hope, 
however, that I have succeeded in giving a more generaLpicture 
of the types of problem we have been dealing with in the two 
projects *and in providing a few examples of the results. 
Those interested in the worktfshould consult our n\pre detailed 
survey publications or the original reports. These are pres^ted 
below with brief annotiitions or abstracts. 

We ourselves think that the problems of social development 
and training are important, and we hope that our sponsoi's at 
the National Board of Education wilPnot be content simply 
to see oifr reports on tljieir book-shelves. A great deal of fol- 
lowing-up ia called for. * . ' 

On the whole, we think that our studies have ptopuced a 
mixture of positive and negative experiences. Among the nega- 
tive ones is the fact thitt in our opinion the sch9ol has mt 
really succeeded in trailing the children in equality. The sterecf- 
typed sex rple ideas and tfte far top freqtient negati^^e attitudes 
towards foreign groups are examples of tlvis. Hence, w^e plan 
to Continue, our research in these two fields under the tentative 
project, titll», **The development of equality altituc|f s", and we 
would welcome contacts with and points of view^ferom feHow 
researchers aiid other readers who have ideas on special issues^ 
or special techniqi^es* for ^ttacking the problems withiA these 
areasj ^ — " . ^ 



.Reports and publications 



AltUgren, E. ct al. Ett untlervisningsniatcriul om de luanskliga rattighctcrna, 
med excmplifiering. frfin zigenarnas situation. /Teaching matcrifH' on 
hum^ ^rights, with examples taken from Uie sitnntion of tlve gipsies./.' 
Pedagogiska hjaipmedel, 1972. — The report presents* a preliminary 
vcjTsion of a teaching package that can be used in teaching that aims'* 
at p^ducing a more *'inlernationar attitude,, in order to create greater 
' uiilfoi^nding fdr» and tolerance towards gipsies and* otjier "foreign? 
' minoniy groups. The introduction takes up the. United Nations||^dec- 
lartition of human rights. The mat^cjio] package has been developed 
. primarily^ for grades 3 6, but so n^p parts of it could also be us^l^for 
other grades. It contains -suggestion* for lessons with points fo^dii^cus- 
sion related to Jwo filmstrips and a children's book, empathy, exercises 
apd suggestions for 'music lessens^ with anMnternational content. (Cf. 
e.\perimental evaluation in Almgren & Gustafsson, 1973). 
Almgren, E. Atl»mata "varldsmedborgarinstiillning"^: N'Agra kompletterande 
testdata. /Measuring "^yorld citizen responsibility**-' Some supplementary' 
test d^ta./ Testkonstritktion och testdata. No. 18, 1973. — The present 
report is part of a series ^n which attempis are made to me&sure and 
), .study "world citizen responsibility". The main test battery has been 
presented in Yebio, 1970 b; factor analyses have been deAiribed in f 
Yebio" f970a; and an application of tlie instruments in a study on age - 
development has been reported in' Ycbio, 1972. — The pfesent report- ^ 
gives an account of the tests that" have been -revised to function as 
evaluation instrumenlsj^n teaching pxperimei^ In addition, re<pst;da!a 
*yare presented fferti ,tyvQ studies (one invol\>ng about 170 students in 
grades 3 and 5, the other about 230 students in grades 7 and 9). Most 
fkf the tests prove*to have a satisfactory degree of reliability as ^oup 
tests in the grades involved. * ' 
Almgren, E. el al. FoVskning kring socinl fostran. AResearch on soci^^l 
gaining./ Reprint series (Malmo School of EducatioVi), 5J(^49, 1974. — / 
^ discussion of the project's work Ofi "world citizen responsibility", 
with some teacher points of A^iew included. 
A*lmgren» E., Frostegren, E., Hellstrom, L., Herner, S., Rodhe, S. Calcutta 
> — asiatisk storsta^: Lararhandledhing, arbetsmaterial och faktabak^^ 
grund till ^Louis Malle's dokumentarfilm Calcutta. /Calcutta — Asian 
city: Teacher's handbook, -tasks and exercises, and factual background 
to Louis Millie's docurfientary film, "Calcutta"./ J^edagogiska hjatp' 
medel, 1973. — This report pfesents a preliminary version of study 
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materiar intended' to supplement Louis' Malleus fihii, "Calciitta". 
Various problems connected with underdeveloped countries are taken 
up. The material is suitable.' tor use both in grades 7—9* of the 
coiitprehensivie school an.d in'the uppef secondary school (gymnasium). 
U consists of thre< parts:, a teacher s handbook with suggestions &s to 
h^ 'to plan the basic course and a supplementary course!, slij^enl 

* material with tasks for grou^ work; and a "booklet of fa<jts"rS^ntaining 
selected, text^ from the film and related background informatioru ^ 

Almgren. E. & ;^uslafsson, E. Fo'stt-aii till varldsmedborgaraiisv&r; Utvar-* 
dering av ell undervisnijigsforsok om^**^e manskllga jraltighelerna m^(l . 
kemplifiering^frin zigenarnas situation^ /Tc^ining W "world pifizen 
responsibility": Evaluation of an experimental teaching program on 
^ inhuman rights with examples takeu^^oih the situation of the gip?ies*T/ 
/ ^ Pedti^ogisk'psykologiska Pfoplem, ko. 227,^19*3. — A study has been - 
'; carried bMi ftmbng studeifis In grades 3 and ^ in Malfno in order to 
investigate the |e*fe<is of te«hing material on "human rights witb 
= i^ampl^ taken ffom tho, situation of Uie gipsies". An comprehensive 
test battery ha^lieen given Jo al>^ut 800 students in e:^rimeijlal and 
^control grou^s.g Analysis of variance has 'been used to investigate thl 
^' significance of the factors: influence o? teaching material, contact witl^ 
t immigrant So grade, sex, social class of home cTistrict, previpus teaching 
about and the^acher's interest in'jinternational issues. Some examples 
from the results: (1) The teaching material has had a positive* effect 
on 'tha stujdents' attifudcs towards gipsies^and other ctiyiic groups^ and. 
^ internarional ^relation^. (2) Contact - between, Swedish children * and 
immigrant .children has some positive effects on the development of 
the students* atlifndc^and appears to counteract th^ negative develop- 
ment \vhicl| otherwise occurs betw&en grades 3 and 5. ^3) The leaching 
. material has- had somew^hat more effect in classes with than in^classes 
wjthputMmmigi'anl cliildren. (4) Teaching about jnternational issues' 
prior to the ^experimental teaching has been tf^ importance for the 
development of positive studpnt^attitudes towards other ethnic^groups 
and international relations. (5^ There is^aT)tisitive relationship between 
-the interest of. the (eacher for teaching about international issues and 
the degree of the students* (pleranco to^vards ojher ethnjc groups' ana' 
world citizen responsibility^ \ ^ * • • * * 

Almgren, E. & Gu&lafsson, E., World citiieh. responsibility : ^'Assessment 
' lechifiques, development^ studies, material construction*'- and .expe^n 

• ^ ^mental leaching. Educational and Psychological, Interact ions, No. * 48, 
^ 1974. — A survey in English of the prcy^ct*^ research jfcd development 
*. "Activities within sector W ('*\Vorld cili2en responsibilitjrT. 

'Almhed, B. & Raikkdneh, P. Forsoksverksa^het m^d nya fortn^r for ssinS^ 
arbele me^an stiide'rande, lafafe och o^ig. personal *vid^lararutbild> * 
ning^sdnslalter: Sami^an9tall||ing av remi^s-svar till SO. /New forips for 
cooperation between itudent^^teachers and other personnel fit Swedish. 



teacher training instUutes: A survey of statements to the National Board 
of Education./ Pedagogisk-psgkologiska pjroblem, No. 91» 1969. — In 
connection with the work being done within the teacher training sector 
of tlic •'SJuJciil cicmocracy*' projcci. ilic Malaio School of Etiuc&lion 
agreed to catry out a certain number of investigations. As a preliminary 
step, a brief survey is presented of statements from teacher training 
■ institutes to the National Board of Education, concerning (1) the current 
situation in the schools with regard to cooperation between different 
groups and (2) various proposals for increased cooperation. 
^ Bjerstedt, A. (Ed.) Socialt samspel: En konferensrappOrt. /Social inl«r- 

aclion: A conference report./ Pedagogisk-psgkologiska ^problem, No. 94, . - 
1969.'— In October 1969 a coi^erence under the title "Social inter- 
action" was held at the Malmo ^School of Education's Department of 
Educational and Psychological Research. The main participants were 
members of a special committer on" cooperate in schools from the 

• ^ National Board of Education, members of the Malmo Center for 
^ ' Educational Development and members of two re^rch projects at 

thQ Mflm5 School of Education ("Social development and training^ 
/ • . aijr "Student democi:acy^. The main purpose of ^the conference was 

to present and discuss some current research and development work 

• ^ related to the theme: cooperation in schools. The report contains the 
O- main contributions- made at>the -oortferencds^and some glimpses from 

* the discussions. ^ - j ' * 

' , Bjerstedt, A. Cooperation, independence, mental agility: Some aspects of 
» preparedness for' the future as an educational objective. Educational 
* and Psychological Interactions, No. 36, 1971. — Most people «greeaha( 
schools should do more to equip students for the fulfh'e than simply ^ 
, . * present them with a given mass of knowledge. For example, the students 

should be trained to cooperate productively, to adopt their own sfand- ^ 
' ' points with critical independence and to develop a mental agility that 
will enable them to meet new problems creatively. Relatively little is 
known of ho\^ these goals can best Jbe realized, and our 't)pportunities 
for objectively measuring ho^ far these objectives are reached are. 
minimal. Some research projects in Malmo touch Upon this problem 
area, and brief progress notes on some of these are presented, including 
"Social development and training" and "Student democracy". 
Bjerstedt, A. Fyra • (kspekter av social utveckling och iraning. /Four 
aspects of social development and training./ ("Pedagogisk orientcrtng 
oa».debatt"1 No. 45.) Maltoo: LSrarl^skolan, 1973. (a) — This book/ 
, gives a brief survey in Swedish on the recent Malmo research on social 
development and traming. & 

Bjerstedt, *A. Social development gn^ student democracy: Notes on two [ 
research ppcfjec^. Educational and Psychological Interactions, No. ,3^ 
1973. (b) — This report pltesents an English-language survey of the » 
two projects "Social deve|^6pment and training" and "Student democ- 
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racy**. The survey y( complemented by a li&l of the publications from 
these two projects arid brief abstracts of the reports published. ' 
Bjerstedt, A. {Ed.)ySocial utvecklin^ och fostran i grundskolan: Ukgra 
, rapportsam;n^tattningar. /Social development and training in the 
comprehensive school: .Some ^report summaries./ Pedagogisk-psykolo- 
,1 " ^ giska pfohlenij No. 217, 1973. (c) — The report, presents a numlier of 

^ relatively detailed summaries in Swedish of the main features of the 

' » '* work carried out within the project "Social dcvelopm^t and training". 

The summary is divided into three main sections: ^(I) Cooperation. 
\ (II) Optimuhi resistance to aiithoFit5r and propaganda, (Hi) World 
^ ^ citizen responsibility. Part I includes' itcms^ on "Sex-role perception 

as a barrier to cooperation" (by Lennart Wiechcl), "Assessing ability* 
to cooperate and independence" (by Lcna-Pia Lladholm & Barbro 
hundquist) and "Methods for group 'work seen from the students' 
/ - point of view at different age-levels" (by Britta Liljegren). Part 11 has 

been written by Elisabeth Jernryd; Part « HI by Eva Almgren & Evy 
Gustafsson. * • ^ ' . 

^ • Bjerstedt, K. (Ed.) Studerandedemokrati — medplanering pS olika ut* 

bilQningsstadier: NSgra rapportsammanfattningar. /Student .democracy 
— < co-planning at different educational levels: Some report summaries./ 
Pedagogisk-psykologiska problem, No. 218, 1973. (d) — This report' 
•J Contains a numl)ea: of, relatively detailed summaries in Swedish of the 

rhain features of'tfie worjc carried out within the project "Student 
democracy". The summary is divided' info three * main sections: (I) 
. . Grades- 1 — 6, (II) Grades 7 — 9 and upper secondary school, (III) Teacher- 
* training sector. Part I has been written by Magnhild Wethfrstrom; 

Part II by Brigific Valind and Lars Valind; Part HI by Pekka Idman. 
Bjerstedt, A. Vier Aspekte der soziaJen Ent^^klung und ETzichung. 
Didakometrie un^ Soziometrie, No. 13, 1973. f(c) — The i:eport gives 
brief summaries in Gcrma;i of the two projects "Social development 
and training" and "Studcnt democracy". . . 

Bjerstedt, A. (Ed.) Social utveckUng och Jostran i grundskolan. /Social 
dcvdo'pmcnt and training in the comprehensive school./ ("Utbildniilgs- 
forskning". No. 13.) StocTcholm: Utbirdningsforlaget, 1974. (a) — This 
bookigives a relatively detailed*" survey in Swedish% of the research anB 
development activities of the project. Various members of the project^ 
staff have written different sections, on their own work. The book 
contains report abstracts in Swedish and ^ summary in English. 
Bjerstedt, .\. (Ed.) Studerandedemokrati -f- Infidplanerinq pd oUka ut- 
* bildningsstadier. iSiudeni democracy — co-planning at different educa- 

tional levels./ ("Utbildningsforskning", No. 10.) Stockholm: JUtbildnings- 
Ik * forlaget, 1974. (b) — This book' gives a/ relatively detailed survey in 
Swedish of the "research and development activities of the 'project. 
^ ^ Various members of the project staff have written different sections 

on their own Work. The book contains report abstracts in Swedish and 
a summar>' in English. ' ^ 
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Bjerstedt. ^X. & Rodhe, B. (Ed.) Inlernalionell f6rslS*else och inlernalionelll 

medansvar som .iindervisningsmSl:' Rapport frSn en arbctskonfcrens. ^ * 
fntcrnstionji! -^indcrstandirxg snd in!erna!ionai rcpoirsibiliH' oHnm- 

^ lional objectives: A conference reparlS Pcdayogisk-psykologiska % 
problem, No. 99, 1969. — ■ The project "Soeial dtjvclopnieiit and training" 
has cooperated in vario<iis w^ys with the Swedish Umcsco Council's » ^ 
Aspro Committee. This cooperation include^ a working coriferenft^ . 
, arranged in B^istad in November '1969 on^the theme "Education Jn ^ 
international understanding; .\nalysis of ol)jectives and methods". At 
the conference educational experimcrits and variou^ te/ching materials 
related to the tlicme were presented and group disciissjous were held 
j<m goal analyses and methods. *The report summarizes some of the , > 

information obtained and gives glimpses from the discussions:. 

Choynuwski, M. & Idman, P. Adolescent aggressiveness and its dependence . . 
on age, sex and position among siblings. Educational ami Psychological . 

' . Interactions, No. 38, 1973. — Since aggressiveness in children ahd . * • 

adolescents is a phenomenon that is of importance for trie social 
development of the growing generation, a special study of the structure 
and development of aggressiveness has been carried out as part of ' * 
<the project "Social development ?nd training". Those mainly responaiblc 
for this study were the Polish Professor of Psychology, Nf. Choynowski. ^ 
invited to the A^mo Department as visiting re^rcher, and P. Id- 
man. The study concentrated ofi various- aspccts\of aggressiveness 
^between 11 and 15 years of age and^fts connection With sex, age and 
position among siblings. A Swedish version of the Buss-Durkee Hostility- 
Guilt Inventory was used as a measuring instrument. In general boys j 

* scored higher than girls on physical aggressiveness, wl^ile girls were ^ 
more prone to show guilt feelings. "Most types of aggressiveness, as 
assessed by this instrumcnt^decrcascd as the children got older, .\mong 
the boys«i single and oldest children tended to score higher on latent 
aggressiveness, but lower on overt aggressiveness in cojiiparison with ' 
middle and youngest children. * ^ * / 

Choynowski, M. * Idman, P. & Nordstrom. A.-L. Matning^ av aggressivitct.^ 
/Measurement of aggressiveness./ Testkonstritktion och test data ^ No. 
19^ 1973. — This n^anual presents a Swedish version of the American 
" les^t. Hostility-Guilt Inventory, constructed by Bqss and Durkee,^^ ^ 

and intended to measure different aspects of aggressiveness and guilt 

feeling!). In utldilion to instructions for udniinistration and scoring, 

the manual presents data on factor analyses, reliability, validity, and - 

dif>tribtition';. ^ 

Christoffcr.sson. N.-O. & Gustafsson, E. "Varldsmcdborgarj^unskap" — 
"varldsmedborgaransvar": En prcliminiir invontering av laromcdel for 
grnndskolan. /"World citizen knowledge" — "World citizen responsi- 
bility": A preliminary inventory of teaching aids for the comprehensive 
school./ Pedagogisk dokumentation. No. 1, 1971. — .\s part of the / 
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: work within the project "Social development and training", a list, has 
been^made of material that could be, used in teaching. on the theme 
''world citizen knowledge** — "worl<j citizen responsibility" in the 
comprehensive ^^iiuul. It was iliougif^ Uml uii iiiVenior> of this {ypv 
could both make it easier to- assess what new materials were needed 
and be of use to teachers in quiclcly looUizing various types' of existent 
materials. The list includes books, films/filmstrips, journals, brochures 
.and posters. Fictional literature forms an important part.^ " 

Christoffersson, N.-O., Gustafsson, E. &' Jesperson, L.^'Varldsmedborgar- 

" kunskap — varldsmedborgaransvar. /World citizen knowledge — world 
citizen responsibility./ ("Pedagogisk orientering och debatt". No. 37.) 
Stockholm: Utbildpingsforlaget, 1972. — The inventories presented in 
Christoffersson & Gustafsson, 1971 (cf. above) have bten revised and 
-extended and appear here in book. form. The contents of the lists are 
divided into different protlem^ areas. The list for eacji problem area 

« has in its turn four sub-sections (informative reading* 'experience 
reading, AV aids, literature for the teacher). For the first three sec- 
tions, there is an approximate division according to school lev€l. 

Gustafsson. E. & Li nd holm, L.-P. Att mata ^^varldsme(lborgar|insvar'' med 
projektiva test: Nigra data frAp ett meningskompletterings- och ett 

, c^rdassociationstest. /Measuring "world citizen responsibility" >y means 
of pr6jeclTve^ tests: Some datd from a sentence ^completion J^est and &> 
word association test./ Testkonstruktfon och testdatOf No., 2-1^ 1974. — 
The report presents two projective test instruments constri^cted to as- 
sess students* attitudes towards ethnic groups and international rela- 
tions. The tests have been given to about 570 students in grades 2^4« 6,, 
8 and 9. Some data on coder agreement and on age and sex differences 
^ are presented and discussed. « 

Hallgren. L. et al. Attityder till intemationaliserad undervisning bland 
grundskollarare. .The attitudes of comprehensive school teachers to* 
w^rds internationalized teaching./ Pedagpgisk-psykologiska problem^ No. 

* 205, 1972. —.An opinion poll has been carried out info the attitudes 
and opinions of 476 comprehensive school teachers on teaching about 
international problems. The results show that a majority of the teachers 
consider that it is4mportant to tedch about international problems ai\d 

' that there is conside'hable interest for an internationalization of the 
teaching. Despite this, about half of the teachers state that international 
questions have been dealt with "to a smalt extent" in fheir bwn 
teaching and in the teaching of the comprehensive school. The reasons 
for'^his discrepancy Ijftween on the one hand the interest and commit- 
ment shown by the teachers and on the other ""the actual situation" 
can be thf^t no suitable teaching material has been available at the 
schools and ihat the basic teacher training and in-service training has 
been inadequate. The teacher!^ consider, namely, that these p^ohlem^ 
*are the greatest obstacle to an internationalization of the teaching. 
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Idman, P. Pofsoksverksamhet med nya former for- samarbete niellan 
studerande^ larare och d\tig personal vid lararutbildningsanstalter: 
. Pdrslag tUl forsoksVerksamhel. -fSti^ forms for cooperation between 
students, teachers and other personnel ^t Swedish teacherrirainiiig 
, institutes: A proposal, for experimentation./ Pedagogisk-psykohgiska 
problem^ No. 11, 1970. 'la) In an^rlier report (Almhed & Raiklo- 
nen, 1969), the first stage of an investigation was presented in the form 
of a summary of statements from the teacher training institutes to the 
^ ideational Board of Education. The second stage reported, (a) data from 

• a questionnaire given to teachers and student teachers at teacher 
training institutes in the spring term of 1969, (b) content Analysis of 
the- minute* from two central bodies at the Schools of .Education, the 
President's Board ^nd the Teachers* Council, and (c) alternative 
suggestions for possible experimentation (based on the collected, and 
processed material). The present report consists of a summary of the 
account that was sent to the National Board of Education at the end of 
1969. 

Idman, P. Institulionsnamnd — forsok med institutionsdemokrati . vid 
pedagogisk-psykologiska institutionen vid lararhogskolan i Malmo. 
/Department board — experimentation with new forms for democratic 
management at the .Malmo School of EducalionV Pedagogitk-psgkolo- 
giska problem, J^o. 113, 1970. (b) — For various reasons it was not. 
until 1972 that a ^general'^ experimentation with new forms for co- 
^^peiation was started in'Vthe teacher training sector. Following an 
initiative taken locally, however, experimentation with extended depart* 
mental democracy was started during the spring term of 1969 at the 
.Malmo School of Education's Department o£ Educational and Psycho- 
logical Research. Among other measures taken, the director of the 
Department delegated his statutory decision, functions to a committee, 
i.a. composed of elected representatives of the teachers, research 

* workers, other staff and students. The report describes an explorative 
followiog*a^ of the experiments that was ^rried ' out by means of 
questionnaires and analyses of tape- recordings from the meetings. It 
is sufficient here to refer to the main result' of the investigation, namely 
that aher approximately one year's experience of the experiments all 
the^ groups concerned wished to retain the jconmiittee (which is still 
functioning to this day). 1 

Idman. P. Installning till skoldemokrati bland ^koUedare: En explorativ 
studie. /Attitudes towards student democracy among school leaders: 
An explorative studyV Pedagogisk-psgkqloffiska problem, No. 12^ 
1970. (c|/-«- Terms such as **school democracy^ or "student democracy" 
■are often used very vaguely. The key position held by school leaders 
when the ideology of student democracy is to be put into practice, 
makes a'^tudy of their opinions concerning student co-planning and 
cooperation of interest. These opinions were explored with (he aid of 
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^ a* conference questionnaire and postal questionnaires dealing with such 
aspects as (a) which areas are suitable for co*planning, (b) which 
forms this cooperation should take, (c) for which age«levelJf they are 
adequate, (d) in which questions the student councils should be ailu>\'eu 
to decide, etc. .Differences with respect to age levels and decision 
areas as well as between types of questionnaire were 'demonstrated and 
discussed. 

Idraaii, P. Samverkan raellan larare och lararkandidater i lararutbjjd- 
ningen: NSgra opinionsdata. ^/Cooperation between teachers and stii* 

, dent teachers: Some data on opinions./ Pedagogisk^psykologiska prob- 
lem, No. 132, 1971. (a) — This report presents both some international 
perspectives of the bids for democratization made at the end of the 
sixties, and accounts of questionnaire studies carried out among teachers 
and student teachers in 1969 at all the Schools of Education in Sweden. 
Th^ questions dealt with concern among, other things (1) the student 
body, (2) cooperation in general, as experi^ced and as desired, and 
(3) knowledge of and attitudes to those formal bodies for cooperation 
which were instituted by the Schools of Education Act of 1968. T'he 
results show that the, ''close relations'* function, well, but that the stu* 
dent teachers feel that ibt^'xr cppurtunities for exerting influence out* 
side these small groups are unsatisfactory*. A veryf large proportion of 
those answering did not know how the School of Educations com* 
mittees and councils work. A large group of both teachers and stitdcnt 
teachers consider that some form of general referendum should be 
' introduced for deciding more 'important issues at the School, and thai 
the uiB in cooperation body s|)ould be giA'en decision-raakin^status. 

Idman, P.< Samverkan mellan larare och lararkandidater i lararutbild* 
ningen. /Cooperation between teachers and student teachers in teacher 
training./ Reprint Series (.N^|bti5 School of Education), No. 107. 1971. 
(bj — A ^ndensed article oWthe questionnjiirc studies conc<*rning the 
opiniohs of teachers and student teachers on student democracy in 
teacher training (cf. the more detailed report; Pcdagogisk-psykologiska 
problem. No. 132). « s 

Idman. P. Forsoksverksam/iet med nya samarbetsformer vid lar^rhog- 
skoldn i Malmo: Erfarenheter tr&n don forsia forsoksterminen. /Experi- 
mental work with new forms of cooperation at the Malmo School »of 
Education: ElxperieDccs from the first term of the experiment. Peda* 

\ gbgisk-psykofoghkrr ppnblem. No. 183. 1972. tai — During the spring 
term of 1972, experiments with new- forms of cooperation were started 
at the teacher training institutes tli^ughoi;t Sweden. These' expcn*. 
ments were followed up with a speqtal study at the Malmo School of 
Education as part of the **Student democracy" project. In this context 
a sample of student teac)iers. teftfChers and other staff were asked to 
fill in (]^estlo^naires before the experiments had started and then again 
, when they had been under way for a few months* The meetings of- the 



31. 

tr ■ - 

President's Board and 1he main ^educational committees have been 
recorded on tape and anah*sed. In' addition the minutes from the 
meetings of these committees during 1971 have been* compared with 

iiiC miiiulc::) iakcra al. iiicrii nicrcriiii^a uuiliii^ iuc expei iiiicriiiut period 

in 1972. — Sev^aL of the resylts are positive, and the requirements 
for impartiality have been better fulfilled than was earlier the case. 
The training aspect, on the other hand, might still be said^to be under- 
developed, 

Idman. P. Relatione^ mellan attUyder till skoldemokrali och vissa person- 
lighelskarakteristika. /The relation between attitudes towards school 
democracy and^ certain personality traits./ Pedagogisk'psykologiska 
problem, No. 181<, 1972| (b) — The present report gives an account of 
a piece of research inSv-hich (he main aim has been to investigate the 
possible relation between attitudes towards school democracy and 
certain personality traits. The studies have been carried out among 
students takings the class teacher course at the Schools of Education 
in Malmo and Kristianstad. The analyses show that there are connec- 
tions between attitudes towards school democracy and various test - 
variables within the area rigidity-r.flexibility. Those shgwing a more 
restrictive attitude in questions of school democracy qften have, for 
example, a more rigid, authoritarian attitude toward the bringing^up 
of children».a stricter, punishing attitude in, disciplinary questions and 
higher scores on a {dogmatism lest than people who are more positive 
towards the iSfta of school democracy. Thiis attitudes towards school 
democracy can be said to be an integral pa^rt of a more extensive • 
complex of. attitudes and tendencies towards certain types of experi- 
ences. This can in its turn mean that they are not particularly easy to 
influence. 

Idni an, P. Sam verkansopinioner inom lararutbildningen: En stUdie av 
opinionsutvecklingen^ under nSgra terminer. /Opinions on cooperation 
w*ithin the teacher training sector: A study of the development of 
opinions during a few terms7^ Pedagogisk-psykologiska probleniy \o. 
180, 1972. (c) In the spring term of 1969 the project "Student 
democracy" conducted an extensive opinion survey at Schools of 
Education throughout Sweden, on a number of questijon^ concerning 
cooperation (cf. Pedagogfsk p'jykolcgiska problem. No.' 132). In order 
to make it possible to follow the development of opinions in the 
questions concerned, new data were gathered from student teachers 
at the Schools of Education in .\falm6 and Kristianstad in 1970 and 
i971 respectively. In a number of these questions the later studies 
>^fow changes of attitude. The average differences are* very small 
throughout, however, and the main result of the investigations is that 
no great changes in opinions could be established in the questions 
studied during the period 1969—1971. In all ^essential respects the 



results obtained from the investigations of 1969 are still valid a few 
terms later. 

Idman, p.. Skoldemokratiattitvd^ och personlighetsdrag: Ett testballeri. 
/Attitudes to^artK school, democracy and personality traits: A test 
batttvy./ Testkpnitfuktion och testdata, No. 16, 1973. (a) — Between 
1969 and 1972, studies were carried out among student teachers taking 
' the class teacher course on relations between attitudes towards school 
democracy^ on the one hand and certain personality traits, particularly 
in the area rigidity — flexibility, on the other. The results of these 
investigations have been published in a separate report (Pedagogisk- 
psykologiska problem. No. 181). With the exception of the tests that 
are available commercially, the measuring instrum^ts used in these 
investigations are presented here. 

Idman, P. Student democracy in teacher training,: Opinions, individual 
correlates, and innovation studies. Educational and Psychological Inter- 
actions, No. 44, 1973. (b) — In this report the project's studies within 
the teacher training.sector are briefly summarized in English.* 

Idman, P. Equality and democracy: Studies of teacher graining. (Studia 
psychologica ct paedagogica. No. 23.) Lund: Gleerup, 1974. — In this 
book the project's major studies within the teacher training sector 
are summarized in English jJ/^iih more detailed presentations than in 
Edj^cational ancj Psychological Interactions, No? 44). After a prese'nta^ 
tion of equality and democracy as educational goals ac«)rding to text 
analyses of the daily press and the student press (a study carried out 
within another project), the major sections dealing with studies from 
the "StQdent democracy project" ha\t; the following titles: (a) An 
emotive and descriptive meaning of the concept of school democracy; 
(b) Cooperation in teacher training: Some studies of opinion; (c) The 

^ development of attitudes concerning teatiher training during tHe first 
term; and (d) Relations between attitudes towards school democracy 
and some personality characteristics. 

Idman, P.. Bjork, K. & Slreimer, I. Lararkandidaters installning till sin 
utbildningssituation: E/i studie av attitydutvecklingen under den forsta 
terminen. /The ^y>rtde of student teachers Jo their training situation:^ 
A .study of the development of attitudes during the first term./ Pedago- 
gisk-psykologiska problem, No. 182, 1972. — It has sopietimes been 
assumed that student teachers develop during their training a generally 
negative attitude towards the teachers ^nd the trt^ining as a whole arid 
•that this negative attitude emerges during the very first term of the 
training. It should be important both for teacher training ih general 
• and for the developmen^t of democratic cooperation to find out more, 
about this phenomenon. For this reason the development of attitudes 
during the first term at the School of Education has been studied in 
an explorative special study. The investigation involveii student teachers, 
taking the courses for primary, junior and pre-school teachers at the 
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Schools of Kdiication in Knh^iai;. Kristiaiistad and Mahnu. — Taken 
as a whole, the ^jroup stufllic(l revealed a positive attitude pattern during 
their first term, hul negative uUiiudes did ai^o develop in sevcrat 
important areas. Even thoii|?li* I he pattern of attitude dcvclopn)cnt was 
not as glooiny as some ohs'ervcrs had prcdicled. it docs contain warning 
signals that should stimulate tho.sc concorncd into, continuing to follow 
and debate the trend. 

Jernryd, E. Ett forsok att nicd cH lararskattningsschema niata olika typcr 
av beroende — oberoendc-bctcendcn. /An attempt to measure various' 
types of cdependent-vs.-independent- behavior by means of teacher 
ratings./ Pedagogisk-psykologiska problem, No. 127, 1970. — A schedule 
10 be used by teachers in rating students was constructed. -In selecting 
iJems the author was partly guided by 11. C. Kelnian's model of social 
influence processes. Rating data' have been collected on students in 
^grades 1, 3, 5, 7 and 9 of the comprehensive school. Separate factor 
analyses have been carried out for^grades 5, 7 and 9 and one for 
grades 5 + 7 + 9 together. On the basis of these analyses, the statements 
that recurred on the same factor and the same pole in the four analyses 
with at least significant loadings were comlJined. These scales measure 
social dependence f help-seeking impressionability"), evaluative ability 
(**thfe students' ability to assess critically different typ^s of informatibn 
and inclination to accept more objective arguments*!)' passive depen- 

^ dence ("anxious passivity"), active independence ("independent^ initia- 
tive**^ and achiQvement^ofiented dependence. ' * ' 

|Jernryd, E. Kdnstruktion, 6ch;analys av matinstrumenl med anknytning 
till variabeln "optimal auklo^itels- och propagandaresistens". /Construc- 
tion and analysis of measuring instruments related to the variable 
"Optimum resistance to authority and propaganda**./ Pedagogisk- 
psykologiska problem; No. 166, 1972. — The report .presents a number 
of measuring instruments that have 'been constructed for the purpose 
of measuring and obtaining greater understanding of why some students 
ia^ grades 5, 7 and 9 of the comprehensive school have the ability to 
evaluate critically and differentiate between different types of argu* * 
raent, to function independently etc., while others do not have this 
ability or show more dependent behavior. The test battery (which iii 
addition tp more spdeific instruments also contains t^sts of iutelligence, 
anxiety, rigidity,' self-assessment etc.) has been tried out on 42S 
students. The data obtained have been factor analysed separately 
for each gradf*. Examples of the results are: *(1) In all thei analyse^ 
a factor could be identified which was described by measuring in- 
struments that assess the ability of the students to evaluate critically 
different types of information and their inclination to accept more 
objective arguments. (2) According to the analyses that have been 
carried out, the students' ability to evaluate is not greatly related to 
, their personalities, which increases our prdspects of being able to 
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encourage and dev^lol^this,. ability. (3) One necessary prerequisite 
for independent |^b^a]^^ is a certain ^egree of intelligenpe and flex- 
• ibility, — The knd|v^ge' gained from these analyses about liie lesls 
used makes it possibfe'tct use- them more jeffeclively in further evalua- 
tion sttmies. . . t^^^r - • 

' Jerfryd, E. "Optim^Kpuktoritets- och propagandaresistens'': Ett test- 
batteri. /"Optimunf^esistance to authority and propaganda": A test 
battery./ Test)^onjij^Moii och testdQta, ^o. 17, 1973. (a) — The 
'\ report presents a*J|^^attery which has been used in studies of the 
variable area resistance to authority &nd propaganda" within the 
project "Social deVip^pment arid* training"; The majority of the tests 
are. either neW»^'coi|struclions or. revisions^ of American tests. The 
measuring instrumCTlU have been developed^ for the purpose of ob- 
^ ^ ' taining^ measureinents'^'^cjf ""^cJependent-^independent behavior in the 

students, of their^ability to differentiate between different types of 
information and '>l<feresist/ one-sided influence, and of various per- 
sonality traits. Tfae|fesr battery alS9 includes questionnaires which are 
^ <V *o i^eneci^hc extent to which the opinions 'of the students 

within different^^subicct drcas ar& influenced by the information 
conveyed to therimrbm various sources. 
y Jernryd, E. Optimaltji^^tance to {lutKority and propaganda: Measuring ^ 

-| . instruments, age^d%j3opn|ents, apd educational influences. Educational ( 

. and PsychologicSlWntsiraSlUona, No. 40, 1973. (b) — This is a survey^^ 
in- English o? the^tlAjiarcn and development activities within Section Ir / 
of the project, d^Kn^Ssrith "resistance". / 
to* - Jern^yd, "OpimapatiktoTitets- och propa^andaresistens**: En studie ^ 

av Elders- och kpnsdlffei^n'ser. /"Optimum resisihnce to authority and 
V ' ^ propaganda*": A study ofl age and sex differences./ Pedagogisk'psykO' 
lO^lska problem, No. 239," 1974*^ — 'Hie report presents and discusses 
. the results ofifanalysis^ of age and sex differences in measurement 
^ ' variables that }ia^l|^ been ^constructed for the purpose of measuring 

* dependent — ii^d^^^^ent behavior '4n students in grades 5, 7 and 9 of ^ 

J} Ihq comprehensivefachoc^, theit ability to evaluate criticall/ different 
V " = types of information arid' to ;resist one-sided influence. In addition 

some aspects of persor/ality " Jiave been studied. The questions that 
-have been dealt with njrftly iUiistrate the extent to which the school * 
has succeeded in jTulfLnin^ some of (he goals concerning social training 
that are s^fated in' tlie 1969 curriculum for the comprehensive school. 
Examples of the results obtained: (1) The students* evaluative ability, 
^ir ability to evaluate critically different^ types of 'information 
aruTltheirinclinationJ to accept ^ho re' objective arguments, does npt 
\^ i " ' increase 'loltttjLJHyliceable e^ent J>etween.the ages of lb and 16. 

, _^ , (2) 'In several analyses significant differences were obtained between , 

^ grade 7 on the one hand and grades 6 and 9 on the other^^ which 
V ; .1 seem to stem frOm their school situation, (3) The students express 
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less aiitlioriUiriaii. dopnatic und rigid opinions ivs tlicy grow older. 
(4) Irrespective of age, the girls are inpre inclined to display anxiety 
p than the boys. 

Jernryd, *E. & .\hnian, E. Grundskoleelevers val \iy och instnUning till 
n&gra iiiformationskuUor. /The choice of and attitudes towards some 
sources of information among stndcnts in the comprehensive school./ 
Pedagogisk'psykologiska p^obl€m.^^o. 214, 1973. -r The rd«ort presents 
the restjjlts of two questionnaires^ intended firstly, to in^ease onr 
knowledge of comprehensive sch<^l students' (grades 5, \ and -9) 
choice of and attitudes towards different sources of information and 
secondly, to find out the extent to which the students feel that theii 
opinions and values^ are influenced by the information conveyed to 
ythein by parents, school-triends and teachers on the one hand and 
various=^nass ^edia on the other. The report also discusses changes 
related to age. Examples of results: (I) The students are aware of 
. the influencing effect of both advei^tising an(J other propaganda. I^ever- 
theless they consider that they are Relatively resistant to the" influence 
that advertising and propaganda impose on them. The result indicates 
that there is a need to make the students more aware of the fact 'that 
tlfey too are exposed to' the influence and'are affected by it. (2) Parents 
play an important role in formiilg the students' opinions in grade 6, 
' but* their role then dhninishes and in grade 9 it is primarily "TV" and 
^ -JUiewigagers^^^Uia^ as sources of information. (3) A certain 

^ '•^differen^TSei^eeirt^ exists. The boys appear to free themselves 
from the opinions of their parents earlier than the girls' and to form 
their own ideas ai)oul things and events. In grade 9, howe,ver, this 
difference betiyeen boys and girls has l?een elimiqrated. (4) The teacher's 
chances of influencing his students* attitudes to\s^ards problems and 
events in the world show a marked decrease in grades 7 and 9 com- 
pared *to grade 5. ' - * ^ 

Klasson, M. Barnbibliotekens roll i barns och ungdoms 'soqiala fostran. 
/The role of children's libraries in the social training of children and 
adolescents./ Pedagogisk'psykologiska problem, No. 87, 1969. — Which 
objectives do children's librarians consider to be the riAst obvious in 
their work?- what ^extent are social -training aspects taken into 
consideration? Th,ese are some of the questions discussed when data 
from two exploratory questionnaire studies among children's librarians 
in Stockholm, Goteborg aUd Mafmo are presented. 

Uljegren, B. Attityder till grupparbete qciTN^nverkan hos t)Uka ftlders- 
^rupper i grundskolan. /Attitudes towards grohi) work and' cooperation 
on different age levels in the comprehensive scAool./ Pedagogisk'psyko- 
logiska problem, ^^.^^ 1^3, 1972. — On the ba^is of exploratory data 
from fnterview.« o^th ^achers, questionnaires addressed to students 
were constrnc^ed, idealii^'g with, among other things, the students' ex- 
.pOrience of and attitude towards various ways of organizing, group 
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work at school. The report presents questionrVaire data collected from 
a random sample of classes in grades ^, 6 and 8 in Kristianstad 
district. The aim of.lKc study ^rras primarily to illustrate differences 
between different age greiips in attitudes towards group work and 
cooperation, but at the same time a certain amount of information 
emerged about differences in these attitudes related to sex, the location 
of the school and the type of class. A few examples from )he results: 
The degree of. teacher influence on group composition, division of 
tasks, and' the handling of group conflicts diminishes with increasing 
age. At the same time, the desire for student participation in these 
decisions ^rows stronger.- Sex separation in grouping is more common 
' among oldcf students, but in this ca^e attitudes develop in the opposite 
direction, so that senior students are more positive to inter-sex groups 
than jyniors. Some degree of teacher regulation seems necessary in 
order to avoid single-sex groups. Students at the middle level have the 
nv^st positive attitude towards group wofk as well as towards having 
fofihal group leaders. When the students were asked what activities 
they could suggest apart from group work that would involve training 
in cooperation, study visits and excursions were often mentioned; 
class parties and otlS^r program arrangements were named particularly 
at the middle level; discussions' and conversations^ were suggested 
' specially at the upper leVel. 

Liljegren, B. Group work methodology from the viewpoint of the students 
at different age levels. Educational and Psychological Interactions, 
No. 43, 1973. — A summary in English of the project's study of 
students' opinions on various ways of organizing group work in the 
schopl (cf. Pedagogisk-psykologiska problem, No. 173)1 

Lindholm, L.'P. & Lundquist, B. Atl beddma samarbetsform&ga ocli sjalv« 
standighet: Rapport fr&n forsok med smfigruppsobservationer. /As- 
,sessing cooperation and independence: A report from an experiment 
with observatiMM of small groujjs./ Pedagogisk-psykologiska problem^ 
No. 148, 19^1. fa) — One important part of the study of^behaviors 
^levant to Cooperation hhs been the' construction and testing of differ- 
ent methods for systematic classroom^ observation and interaction ana^^ 
lysis.^herefore a number of lessons showing group work (frdm classes 
^ in grades 4 — 6) have been reJorded on Video-tape; tlie recorded 
material has then been subjected to variouS^ types of analysis. An 
observation schedule intended to provide information about different 
behaviors related to ^cooperation and independence in group* work 
^ situations has been constructed and tested 'on the recorded raateilal. 
The report presents the observation system and data on observer 
agreement, which on the whole was satisfactory. 

Lindholm, L.-P. & Lundquist, B. En observationsteknik for bedomning 
av samarbetskarakteristika vid' grupparbeto.* /.\n observation technique 
for measuring cooperation in group work./ Testkonstruktion och test' 
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data, No, 8, 197 Ir (b) — A manual- type presentation of the observation 
system used for the studies described in Pedngogisk-psykologiska 
problem, No. H8 (cf. above). 

Undhoim, L.-P. & Lundquist, B. .\tt bedoma j>amarbetsf6rm&ga^ och 
sjalvstfindighet: En metodstudie. /Assessing cooperation and inde- 
pendence: A methodological study./ Pedagogisk'psykologiska problem, 
No. 203, 1972. — This report presents further studies using the ob- 
servation system presented in Pedagogisk-psykologiska problem. No. 
148 (cf. above). Thus, methods of making different kinds of observation 
data more comparable are examined^ In addition, accounts are given 
a validation study, an investigation of the connection between ^ob- 
servation data and other background d^ia, and an analysis of structure. 
"Independence" and - "ability to coopenfc", as measured by the in- 
struments in question, co-v^riate posj|ively \Vith each othfer; if, a 
student is to function wetl \n a coc^eration Mtuation, it is often - 
necessary for him to demonstrate botn^independence and the ability 
to cooperate. Among the (^nriections ^ith other traits can 5e noted 
that students with low verbal ability Soften showed tendencies lo be 
• uncertain, indifferent or aggressive. Finally, on the basis of the 
experiences gained, a revised version of the oh^^ervation system ij> 
presented and alternative observa*tion techniques and di^rent areas ^ 
'for theh">use are discussed.* «« 

LindnQlm, E>Ji. & Lundquist. B. Cooperation and independence: Studies 
of assessment L^echniques in observations of small groups. Educational 
and Psychological Interactions, No^ 42, 1973» — A summary ih English 
of the project's studies concerning systematic observation of behavior 
tendencies during group work (cf. Pedagogisk-psykologiska problem. 
No. 148 and H6. 203). / 

M&nsscn^ M. N4gra samarbetsrelaterade begrcpp: ^En empirisk-seman- 
tisk cch begreppsanalytisk exploration. /Some concepts related to co« 
operatipn: A'n introduction to concept analysis based partly op em- 
pirical data./ Pedagogisk-psykologiska problem. No. 143, 1971. fa) -y- 
A series of concepts related to cooperation ^are discussed, together 
with ecrtnih points in the curriculum, where the interpretation is 
not self-evident. Illustrations are also taken from opinion data collected 
from a group of upper secondary school students, who have been 
asked {o answer a number of questions on cooperation. 

M&nsson, M. "Samarbetsberedskap" kontra **konkurrensorientering": Ett 
forsojc till testutveckling. /"Cooperation readiness" vs. "competition 
- orientation": An attempt at test development./ ^estkonstraktion och . 
testJata^ No. 9, 1971. (b) — This report gives a description of an attempt 
to construct a test for measuring ' "cooperation readiness" and to 
develop it by means of a process of -fuccessive evaluation and revision. 
Data collected on four different occasions are treated. ''Item analyses, 
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relialnlity data and connections witl[>. other n^casnring instrnments arc 
presented. " ' 

Mfinsson, M. Samarbetsbered^ap ocli drainutisk verksamhet: ^Ett pS- 
. verkansforsok i jik 9. /Cooperation readiness ami educational dPmna: 
*A 'training experiment in tlj^ ftinth graded Pe;.dagogisk-pyj^ologiska 
problem, No. 1.S3, 1971. (c) — 'In theor;;^ "educational drama" appears 
, in some respects to .be* a ver,y suitable method for training in ^cooper- 
ation. A program with exercises of* this type was compiled^and carried 
through in^four classes in grade 9 under the leadership of ^e Oirdin^ry 
teacher in Swedish. Four other classes functioned as control groups. 
f The effect of the program^ has been meajsured by means of a nukiber 
^ of tests. In^^ddition, thi^cominrtts i)f the jieachers involved have been 
registered anti^-^he ^ittil'^c^ of the students towards the training 
program havej^beft^tudiedr * * . ^ * ^ 

Miinsson, M. Samnrbetsl^eredsfctni^m msitobjekt:- Successivkonstruktion- 
och utpr6vning%gv test. /Measurement of cooperation readiness: Suc- 
cessive construction and trying out of tests./ tPedagogisk-psykologiska 
problem, No. ii% 4971. cfd) — The report gives an account of a 
number of attempts to increase pur ability to 'determine a student's 
"cooperation readiness" by means of tests. T^ic study includes a series 
of specific newly-constructed Jests, together with some existent in- 
struments of a nu^rc general nature. As the data have been collected, 
revisions have bren carried ou* successively.* In 'all, the tests*-^ave 
^ecn tried out 'fo^iji^tinjes. An account is ^iven of item analyses, reli- 
ability d«ta, inter-test correlations and the .result's of factor analysis.. 
M^nssou, M. SamaVbetsvanpr och samarbetsattitydej: N&gra enkiitdata 
frftn grundskoltilever. /Cooperation habit« and ^at^tudes: Some ^at'a,, 
from a survey if students in the coniprehVisive scjiool./ Pedhgogisk' * 
^ psykologiska pX)blem, No. 146, 1071. (e) The report gives*" an 
account of the m6ults obtained from questimi^^ires g^ven to compre- 
hensive Ahopl itndents in all grades conccrijing their cooperation 
habits md attitildes. The answers ii^ve been studied in relation to 
grade, sex and *lipe of teaching (teaching in a normal class or in a 
special class), Sonit glimpses from the result^: In general ihe student^ . 
preferred working in pairs; those taught' in .special classes prcferre<|^ 
however, to a grifiter <legree than those in normal classes to work 
individually* foHo'iving the instructions of the teacher or the book. The 
majority were relitively Satisfied with the cooperation in the class, 
but about jevery tenth student thinks that the cooperation is '*bad'' 'br 
"very bad". Ap|<T5ximate!y every Ihird student in grades 1 — 3, every 
fourth in grades 4 — 6 and every tenth in grades 7 — 9 stated that they 
. quarrelled ^with "Someone in the class "almost every day". « 
Hodhe, B.* (Ed.) Undervisningens internationahsering: Lugesrapport frftn 
en arbetskonferens. /Internationalization of education.* A progress] 
report from a working conference./ Pedag&gisk'psykologiska problcm^^ 
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^No. 138, 1971. — A ^port from the first B&stad conference jn co- 
operation with the ASPRO committee and the. project "Social devel- 
0{^ent and training"* was published in 1969 in the series "Pedagogjsk- 
^psykoiogiska problem"*. The presetit report follows on from the first, 
with an account from^the sipcond B&st{\d confl^rence, called "Inter- 
nationalization of education: Goals, models, coordination" (March 
197l)! The re^t^cludes the working documents (by Bengt \ialm- 
berg, Birgit Rodhe, Sten Rodhc and Bertil Yddn, among others) that 
.foricie^ the basic material for the discussions. Also included are a 
confribution eniitle'd "Can the internationalization of education, be 
internationalized?"* by .Karl-Reinhold , Haellquist, glimpses from_the 
work being done in the Malmo project, an account of the f^el 
and group discussions, and a presentation of educational material 
within the area of internationalization. 

Rodhe, B. & Bergman, ^. (Eds.) SJcola i invandrarland: En konferens- 
'rapport. /School in an immigrant country: A conference report./ Peda- 
gogiskrpsykofogiska proWcmJ^,o. 237/1974. — The two conferences on 
internationalization of -.educaUbn reported earlier (Bjerstectt & Rodhe, 
1969; Rodhe, 1971) wai followed up by a third (held in 1973). "Immi- 
^ants can help us to |i||fmationalize, education"*, says a spokesman 
for the t^ational Board of Ed\ication of Sweden. But many immigrants 
in Sweden maintain:' "Sweden still is a country just for Swedes"*. The 
discussions at the third coGfcrence dealt .^th the problem area indicated 
by these two quota tiOffS^.^M^gjipts Were made^tO test the degree of 
internationalization achievi^ on'Vhat happens to immigrants in Swed>' 
ish schools. A series of papcfrs presented at this conference are collected 
in this report, including information on the Malmo sub-project on 
"world citizen responsibility"*. ^ . • 

Svensson, G. Ett studieraaterial om ' p&verkan och pi'opaganda. /Study, 



material on influence and 



propaganda./ Pedagogiska hjalpmedel, 1972. 



jljfi) The report" gives a i account of a study mgteria i that aims at 



promoting the resistancetfo%the individual to tendentious influence 
ahd his ability to hold ah inclependent standpoint. Tlie material con- 
sists of a students* handbook whichjL|orms the ba/!k ma^rial fdr the 
^^tudents' work on influence -and propaganda, a r^lat^Wy detailed 
teacher's handbook,- and a terminal test that caii be^iscapo evaluate 
certain effects of the program. * 
SvcDSson, "Optimal auktoritets- och propagandaresistens"*: Konstn^^ 
tion och preliminar utprovning av ett p&verkningsprbgram. /"Optimum 
resistance to propaganda and authority!!;. The construction and prelim- 
inary testing of an, edupational program./ Pedagogisk-psykologi^kd 
problem, No. 204, 1972. (b) — The present report gives an account of 
the construction- of a study material intendcd'to promote the ability of 
the individual to resist tendentious influence 'and to ihli^intain an 
independent '^pomt of view. (The material is presented in the. series 



Pedagogiska hjalpmedel, cf. above,) In addition a report is given* of a 
preliminary testing of the ^material (in seven classes in grade BJ. with 
Ine main purpose of creating a . basis for revision and continued 
testing. , ^ ^6 ; 

Valind, B.TorstaSrserfarenheter fr^in en f^rsoksvefksamhet med vidgade 
former for inflytande. /First-year experience of an experiment iu 
extended studenf influence./ Pedagogisk-psykblogiska problem* Ko. 142, 
1971. — During one school year a school in 5Ialmd experimented wHh 
« the extension of student influence both by increasing the number 
of student representatives in various bodies antf^y giving the students 
insight and influence in more bodies than at other schools. The report 
presents an attempt made lit evaluating the effect by means of a 
questionnaire administered to both students and teachers. The majority 
of the teachers considered thnf the schoorhad become neither better 
nor worse as -far as. school democracy or the general atmosphere were 
concerned. A large proportion of the !>t^dents on th^ other hand were 
of the opinion that both the genera> atmosphere at the school and 
school de^nocracy ha^ ifuproved. Various advantages and disadvantages 
connected with this type of experiment are discussed. ( 

Valind, B. Elevinflytande ^enom elevcfSd, ainneskonferenser och samarbets- 
namnd. /Student influence through student council, subject conferences, 
and cooperation committee./ Pedagogisk-p^ykohgiska prob)em, No. 209, 
1975. — The present report^j|ttsen!s data connected with the problem 
of j|o-influence in the sch^^H|g^stifdX has focused mainly on three 
problem areas! How does ^gjjj^raction between students .and^heir 
representatives in the student council, subject conferences and co- 
operation committee function?^ What attitudes and opinions* do the 
students liave concerning their representatives qnd the activities of the 
bodies? What kind of changes do the students see as important in 
the forms for student representation, and th6^ecisio*h area of the 
bodies? The studies were carried out by means of knowledge tests, 
opinion-and-i^ttitude questionnaires and sociometric tests, and data 
^ were collected from grades 7 to 12 in five Malmd schqpls. It can be 
noted that the first prerequisite for active co-influence, namely knoW' 
ledge of the existing cooperation bodies, was very often not fulfilled. 
Three re(|i]est$ were made by the students'^for nil the 'n\pjpr bodies 
studied (student council, subject conferences and cooperation com- 
mittee) :• more information, a more complete representation of students 
(from the entire comprehensive , school, grades 1 — 9),- and the right 
to make decisions in at leastAome matters. 

Valind, B. & Petterson, I,-L. Studier utan liirare: Enjcatdata fr&n gym- 
^ jiaGister under lararkcnflikt. /Studying without teachers: Questionnaire 
data from upper secondary school students during a teachers' labour 
conflict./ Pedagogisk'psykohgiska problem, No. 233, 1974. — During 
the school conflict of 1971, student data were collected by means of 
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postal questionnaires from two groups: (a) a random sample consisting 
of every sixth student from the first and last grades of dlt the upper 
secondary schools in Malmo; (b) a special group, consisting of five . ^ 

classes from the last grade of the upper secondary school who had 
two, years earlier taken part in the preliminary investigations of the 
project **Student democracy". The questions concerned both the work 
situation during the conflict and s(udent iftfluence in the schools. There 
is nothing in these data to suggest that "student influence has in- * 
creased during the time that elapsed between the studies. 
Valind, B. & Valind,'^L. Student democracy in grades 7 — 9 and the upper 
secondary school: Educational and Psychological Interactions, No. 47, 
197/4. — In this report the project's studies in grades 7 — 9 of the 
comprehensive school and ii\ the upper secondary school are sum- 
marized in English. ^ • 

Valind, L. Anti-indoktrinering och skoldemokrati: En studie av SECO:s 
^ indoktrineringskampanj vid KallSngsskcllan i Malmo. /Anti-indoctri- 
nation and school democracy:. A stucjy of SECO*s indoctrination 
campaign at KallSngs School in Malmo./ Pedagogisk-psykologiska 
problem, No. 162, 1972. (a) — In 1969, the Central Organization of 

Swedish students in compulsory and secondary schools (SECO) carried ' 3 

< out a campaign, the aini^of which was to make the students more aware * ' 
of "indoctrination risks** aSd^more critical of various sources" of in- 
formation, including school-bogks. This campaign was studied at 
a Malmo secondary school. A number of hypotheses we're formulated 

(partly dealing ^ith possible effects of the campaign on opinions^ ^ \ 

concerning school-democratw) and tested by means, of questionnaire 
' data; mo^t of tiie^e hypotneses w^ere confirmed. For. example, the 

results tended to show that ' student -belief in the possibility of . ■ - f 

achieving school democracy increased. ^ ^ 

Valind, L. Elevattityder till demokrati i skola och samhaUe i olika pfi- f 

verkansmiljoer. /Student attitudes towards democracy in school and 

society in relation to the degree of influence applied by different ' . 

settings^ Pedagogisk-)>$ykologiska problem. No.' 207, 1972. (b) — 

Attitudes towards democracy in school and society were studied in 

three /Jiffcrcnt, student groups /from the first grade of the upper . "^^ . f 
secondary schopl). The first group functioned as a Control group and ^ ^ ^ 

was not exposed to any special inHuencc apart ffom the normal 
school activities. The second group vs^^nvolved in exp^imentation 
with extended student influence; and the' third group took part not 
only in these experimental activities, but^ also* in study ^circles 
democracy. ' In some student groups at ^ least, the experimentat: 
seemed, to have a positive effect on attitudes towards democracy 
school and. society. No additional effect could be traced, howevi 
from the study circle program. , ^ 





Valind, L. Installning till deinokrati i samhalle och skola: Konstniktion 
och u<pr6vning av attitydschema. /Attitudes towards democracy in 
society and at school: Construction and testing of attitude scales7 
Testkonstruktion och testdata. No. 11. 1972. (c) — The report gives . 
an account of the successive construction and testing of an attitude 
instrument for the study cf attitudes towards democracy (which were • 
then used in further studies; cf. Pedagogisk-psykologiska problem. 
No. 207). 

Valind, L. Elevopinioner till forsoksverksamhet med vidgade former for 
elevinflylande. /Student opinions on experimental activities with ex- 
tended forms of student influenced Pedagogisk'psykologiska problem. 
No. 215, 1973. — The expeHences gained from the first Jyear of the 



ciently interesting for the "Student democracy" project to Continue 
with more detailed studies during the follpwing year. The investigations 
involved all the students in the first grade of the upper secondary 
school at Kallangs^chool, Measurements were carried out on three 
different occasions: immediately after the start of the school year, 
after one term's experimental activity ipd at the end ol^* the school 
year. Some comparisons were possible between sub-gcoups (between 
a group that in addition to the experimental program also took part > 
in a study circle on democracy* and a group that di^ not participate 
in this special course; and between students that functioned as repre- 
sentatives in one of the cooperation bodies and students that bad no 
such functions). — As has also emerged from other studies in the 
project, students feel that they are gi*en too little informa^n; a more 
energetic circulation of* information seems to be called"'for. Most of, 
>the students feel no special motivation for working in' the various 
cooperation bodies, but consider that they would feel more motivated 
if they were given more genuine influence in the questions dealt with. 
In general, the students did not feel the experimentation to be a partic- 
ularly important step towards increased school democracy. However* 
they did state that there had been some positive effects on the general 
climate at the school (increased understanding between^ teachers and 
students etc.). * « ' 

Vnlind. L. NSgra lararsynpunkter p& grupparbete. samarbete och social 
fostrart p& grundskolans l&g- och mellanstadium. /Teacher opinions 
on group work, cooperation and social training in grades 1 — 6 of the 
comprehensive school./ Pedagogisk-psykologiska probleiUt N'o. 232, 1974.^ 
' — The report presents explorative .interview data from a group of 
teachers with special experience of group work methodology. Areas 
4ealt with include problems of group size, group composition, group 
leadership, group conflicts elc. Comparisons are also made betweerr 




cf. B. Valmd*s report, 
were considered suffi- 
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the present teacher data and student data reported earUer fcf. Peda> 
gogisk-psykologiska problem, KoT 173). ^ ^ 

Wedherg, C. Attityder till undervisning om inttmationella problem IjlaAd 
hdgstadieelever och gymnasister: En explorativ studie. /Attitudes/of 
students in grsi^es 7—9 and the upper secondary school towards teach- 
ipg on intemaH^nal problems: An exploratory study J Mimeogr. r^p.. 
*1972. — This report present! the results of an explorator> ' question- 
naire study carried out on about 680 sttjdents in grades 7 — 9 and the 
upper secondary school. .\ relatively comprehensive collection of 
quotations is presented, in order to give a; mote concrete picture o? 
the students' opinibns. — A very^ large *group of students state that 
they are intercsti^ in teaching on mtemational problems; an even 
larger group emphasize the importance of such teaching. What then, 
does the concept '"international problems'* mean lo the students? The 
younger ones often spe^k of hunger, suffering, the u^air division of 
wealth, racial conflicts^ and war. The oicfer students largely name the 
same problems but express them4<} a greater extent in political terms. 
Positive and negative points of view from the students on the teaching 
given in school on this subject are presented and disctissed. 

NVellerstTom. .M: Skoldemokrati pd Idg- och mellansiadiet: Olika t>er6rda. 
gruppers syn p^^/medinflytandeproblematiken i skolan. /School den^oc- 
JCacy in grades 1 — 6: The problems of co-influenc« ^ seen by different 
groups of school personnel^ Pedagogisk-psykshgiska problemy No. 
171, 1972. (a) — The report presents«queslionnkire stu3T2s>lziwhich 
headmasters, superv-isory tearrhers, three different teacher groups'^fci^ 
student Wchers express their opinions on co- influence in the schooL 
The'^preseat distribution of influence within the Sctsool and the indi- 
vidual class is described, "as well as the desirable distribution in the 
schooU cla^ and-*ducational system* in the future Jdeas about the ideal 
headmastezv teacher and student are also presented. There is, a relatively 
|L unanimous body of opinion that the students should be given more 
influence. Both headmasters and teachen consider, however^ that this 
shouki be dpne at the expense of the other category's influence, noG' 
their own. All eroups are relatively agreed about the ideal distribution 
of influence in the school as a whole* lint. their estimation of the present" 
distribution varies (with a. tendency to over-estimate the influence of 
other categories) . The teachers at Eira School in Stockholm report a 
aonsidepibly more* even distribution) of influence between headmaster, 
teachers and students (with grealer student Influence and iess influence 
for thif headmaster and teaehers) thaa ttie other groups. The proportion 
of tea(5hcrsl who ^do nol want lo increase the students' influence in the 
classroom iR. however, the same at Eira ^SchooJ^a« in the general' 
teacher groi^ which suggests Ihat^ there is a resistance to change that^ 
is partly unrelated to the actual ^distribution of influence. 
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Wetlcrstrom.- M. SKoldetnokr^ti pi FSg* och- n^ellanstadlel: N5gra larar* 
gnippers syn p& be^utsfaitandet i en rad speclTika klasjfrunusittiationer. 
/School democracy in grades 1 — 6: The views of some groups of tScHers 
' on^ decision-making in^a series of Specific classroom situations^ 
Pedagogitk-piykologiska problem. No. 172. (b) — This report presents 
answers from ft questionnaire in which a '^normal" group of teachers, 
teach'ers from a demonstration and experimental school and Ceachers 
from Eira School iitStockholm (at the time when experiments in schobl 
^ democracy were being carried out at this school) express their opinions 
on studeht influence in a series of concrete classroom situations. The 
recommeftidations given, in the curriculun are presented, together with 
teachers' opinions on possible Negative consequences of increased stu* 
dent- idf^oence. — In general the teachers themselves make most of 
the decisions within the class. Systematic differences emer^ between 
, the groups, however, corresponding to the expected average position 

- of the different groups ^n a •'prbgressiveness* continumn. Thus the 

teachers at Eira School have reported ^ greater degree- of student 
influence than the other two groups. Despite these di/ferencW in the 
degree of actiml student inftu^ce. a dennite pattern appeared among 
the situations used, so that in all the groups studied the!^ situations 
are ranked in the sam^ way (from situations in which the students 
^ Hb have i greater degree of influence on the decisions to situations in which 

the teacher usually makes the decisions aTbne). There is reason to sup' 
^ ^ pose that this grouping -of situations provides a suitable basis for a 

" gradual development of the students' ability to make relevant decisions 
themSelves. . * 
Wetterstrom, M. Slcoldemokrat: pS Ug* och mellanstadiet: .\nalys och 
dUkussion. /School democracy in grades 1 — 6: .Analysis and discuMionJ 
Pedugogisk-psgkologUka problem, No. 177, 1972. (c) — While the two 
^ repNorts m^iUtioned earlier (Nos. 171, 172) have worked ^th ' simple 

descriptive statistics, the data are here made the object of more detailed 
% statistical analyses (factor analysis, analysis of variance). Further, 
^ the ans^cers of the teacher groups are rompar^ with their background 
data and the answers of the ;group of student teachers Vith the rekilts 
of a battery of personality tests. ^ 
, Wettcrstrom, M. Elevrddsverksamhet utvidgad till ISg- och mellanstadiet: 

Uppfoljning av ett SECO-initiativ. /The ^extension of studenf cotmcil 
. ^ activities to grades 1 — 6: Following up an initiative taken by the Swed- 
ish School Students* Central. Organ izaUon7 Pedagogisk*psgkologiska 
* • prbblem, No. 212. 1973. The report presents an exploratory evalua- 

tion of experiments in extending student council activities to grades 
1—6. These activities were* only guided in the initial '^^^^ were 
then foljowed up without intervention. The results sbow that initially 
. ^ the students had very littie knowledge of the school's cooperation bodies 

and that this was coupled with a belief in^the powers of the* Students' 
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Council to protect the interests of the students that was out of all prb- 
^ portion to the actual situation. The study revealed some of the diffi- 
culties that this kind of attempt at democratization must contend with: 
i.e. the balancing act 4hat must l)e maintained between on the one 
hand the students' jieed of adult support and oa the other the benefit 
to the students of making their own mistakes. ^ 

Welterstrom. M. Skoldemokrati pk lig. och mellanstadiet: Elevisikter. 
/School democracy In grades 1 — 6: Student opinions./ Pedagogisk- 
psykologiska problem, No. 241. 1974. (a) — The report contains an 
ffcccnmt of a series of studies made in grades 1 — 6 in order 1o illum- 
inate the attitudes of the students towards co-influence at school. 
Among the results presented here are suggestions made by students 
for improving the school, the assessments made by differenVstudent 
groups of their present and desired influence, comparisons between 
the opinioi^s of teachers and stikJests on these issues and the devel- 
opment within this area during a two-year period. A more general dis- ) 
cussion of the problems of co-inHuence is also included. Some of the 
statements made by the students suggest that the decisioijaitt^ations ' ' 
registered can be graded according to the criterion "ac^eSibility for 
decentralized decision-making**. This grading could then form one . 
the bases on which a program for systematic training in democratic 
decision-making at this school level coidd be drawn up (cf. Pedagogisl- 
psykologlska problem. No. 172). As wis expected, the students at Eira 
School bad stated that they had more actual influence than the students 
in Malm5; they giv^ only a ver>* small increase in their influence as 
Ihe'^ideal situation* however, which indicate that a saturation point" . 
'^exists. Comparisons* made over the years 1969 — 1971 suggest that no ^_ 
noticeable development has taken place during this period as far as 
student influence in- the classrooms is concerned. 'i^ 

Welterstrom. M. ^Student democracy in grades 1 — 6. Educational and 

Psycholo'^gical Interactions, >*o. 46, 1974. (b) — In this report the pro- - - ^ 

jecl's studies in grades 1 — 6 of the comprehensive school are summa- 
rized in English. , * 

WitKiiiel. L. KoDsrollspercepHon som saraverkansbarriar: Ett p^verknmgs- ^* 

f6rs5k. Forforsok. /Perception of sex roles as a barrier to cooperation: ^ 
4 An attempt to exert influence. Preliminary try-out./ Forsoks- och 

demonstrationsskolan (Malmor 5chb61 of^ Education), No. 22, 1971. — 

X pilot study on sex-role perception as a barrier to cooperation. (Cf. 

main study in Wiechel, 1972 b.) ' ^ 

Wiechel, L? Konsrolhperception och samverkansberedskap: Konstr^iktion , 

av ett testbatteri. /Sex-role perception and cooperation readiness: Con- 

struction of a test battery./ Testkonstruktioh och testdata. No. 18, 1072. 
fa) — The report presents a~ number of newly-constructed instruments 
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for tlie study of sex-role • perception and cooperation readiness -in, 
grades 4 — 6 of the comprehensive school. The ^instruments have been 
developed primarily for use in a special study within the project 
**Social development and training**, in which attempts have been made 
J tOj influence sex-role perception (counteract stereotyped sex rofes); cf. 

Feda^ogisk-psykologiska problem. No. 169. 
Wiechel, L. Konsrollsperception som samarbetsljarriar: Ett p&verknjngs- 
forsok. /Perception Of sex roles as a-*barrier to cooperation: An attempt 
to exert influence by means of two educational programs./ Pedagogisk- 
psykohgiska problem, No. 169, 1972. (b) — In this study attempts have 
been made to focus upon a specific barrier to pooperation and attack 
it by means of two different influencing techniques. Sociometry has 
long been able to show that a sex-role barrier exists between boys and 
girls. This barrier is expressed in many w^ays, such as avoiding the 
choice of plassmates of the opposite sex in group work situations and 
having stereotyped ideas about what characterizes the male and female 
role. Within the Cooperation project, a num^^of measunngjnstru 



^ent5 for sex-role perception and Assessment of Qpoperation r^^iness 
between the sexes have been developed. In addition two models for 
applying influence have been designed and tested. One ^of them con- 
centrates on discussions and information based on texts and pictures; 
the other'^makes use of role-playing techniques. Six classes in grade 4 
and six in grade 6 within Eristianstad school district have parti- 
cipated in these experiments. — Some examples of the results: The 
programs have had an effect in the intended direction: the groups ex- 
posed to the influence have changed and become more ready to co- 
operate and more ihclined to reject a stereotype picture of traditional 
sex roles. The girls showed a greater degree of readiness to consider 
the sexes equa^ and a tendency to expire ss' a greater readiness to' co- 
operate. There is* ^otod reason to assume that the influencing effect 
would gain from a combination of the two types t)f program. 
Wiechel, L. Sex-^role perception as a barrier to cooperation: Assessment 
techniques and programs of educational influence. Educational and 
Psychological Interactions, No. 41, 1973. — A survey in English of the * 
project's studies on sex-role perception as a barrier to cooperation* 
{cf. Wiechel, 1^72 a, b). " I 

Yebio, B. Social fostran: Begreppsanalys och m&lsattningsdiskussion. 
/Social., training: Concept analysis and discussion of objectives./ Peda- > 
goglsk'psykologiska problem. No. 82, 1969. — The concept of "social 
• training** is examined. An analysis of what is written in the school 
curriculum about *'soclal Iraining" and data from a questionnaire an- 
swered by different categories of educators are presented. The results^ 
ar^ discussed in relation to the aims of the research project on **social 
' dev€;lopment and social training**. 
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Yehio, B. All mala "varldsm^dlxirgarapsvar'*: Ell preliminarl lesUtalferi. 
j /Measuring "world cilizen responsibilily*": A preliminary lesl baller^./^ 
A Pedag ogisk'psyk ohgiska problem, No. 107^ 1970. (a) —.A lesl ballery, 
conslrucled wilh the aim of measuring some aspecls of l^world cilizen 
responsibility" (attitudes towards and concepts and knowledge 'of 
foreign peopjes and international relations), has been administered to 
about 540 students in the Swedish comprehensive school. Most of the 
tests used fall into one of four main categories: (1) attitudes to foreign 
nations and ethnic groups (including semantic differentials, social 
distance scales, sociometric questions and more projective devices); 
(2) attitudes to international relations and* cooperation (including a 
worldminde^ness scale and a scale on attitudes towards war); (3) 
knowledge of other peoples and nations; and (4) broader personality 
characteristics (including scales on rJgidity-flexlbilityy authoritarian- 
democratic tendencies, dogmatism, Anxiety, and the personality dimen- 
sions- of CPQ/HSPQ). A series of factor analyses have been computed 
to explore the factor structure of the test battery. Most of the factors ^ 
obtamed could be placed in three main categories: cognitive, affective 
and factors related to inclination to lake action. The report includes 
a description* of the tests in the test battery, presentation and discus- 
sion of intercorrelations and factor structures, and suggestions for 
a modified test battery. 

Yebio, B. Att mata ''varl^smedborgaransvar^: Testbatteri och testdata. 

/</]\|IeasUring '*world citizen responsibility": Test battery'-and test data./ 
^-tfistkonstruktion och testdata, ^o. o, 1970. (b) — The tests used in 

.. the studied reported in Pedagogi$k*psykologiska problem. No., 107 (cf.* 
above)^ are here presented in full, together with some basic data on the 
tests in the form of tables and diagrams. 

Yebio, B. Measuring "woTld citizen* responsibility**: A preliminary 
battery. Educational and Psycliological Interactions, No. 34, 1970. (c) 
— The stifdies reported in ijiore detail in the JSwedish report, Yebio, , 
1970 a (cf. above) are here presented in^a condensed, English version. 

Yebio, B. "Varldsmedborgaransvar**: N&gra drag i attityddtvccklingen 
under grundskole&rcn. /** World-citizen responsibility"*: Some character-' 
istics of the attitude development./ Pedagogisk-psykologiska problem,- 
No. 168, 1972. -:- Tlie present report is one of a series which takes' 
up some of the prerequisites ^or training in *jworld-citizen responsi- 
bility**. In earlier reports some test data and results from test-ana- 
Qytical studies have been presented. In this report il^e^ results are 
given from some developmental psychology studies. The aim has 
bee^i to study how knowledge of and attitudes towards-fofeign\pe6ples_J 
find international relations develop. The studies have been conducted 
on students from grades 4, 6, 8 and 9 in the comprehensive school 
and have taken up 26 different test variables. Openness' for .contacts 
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outside thc^ immcjJiatc group sliovvcd a positive development. On the 
other hand, a negative development was noted in several variables of 
the *'**cpgnitive-eva*luative** type. The school has obviously not been 
sufficiently able to prevent prejudices that exist 'in sbciety' from in- 
fluencing fhe students anc/ a. general #raising of the. level of knowledge 
does not seem to be a deffcite jremedy. On an average, \}\c boys knew 
more about international .affairs, but'^the girls showed more .positive 
attitudes towards foreign peopled and International relations. 



) 



Pablished by the University of^L^H^ the^almo School of Education, and the 
Society of Psychology and Pedagogy: 
' STUDIA PSYCHOLOGICA ET PAEDAGOGICA 
'r r-T — ' 

\ 

SERIES ALTERA 

1. Edlund, Sven: Diskussionen om beg&vningsurvalet under reformations- 
och stormaklstiden. I. 1947.* ^ ^ 

2. Agrell, Jan; Nyinrattade p«)fessurer mom filosofiska fakulteten i Li^nd 
under 1800-talets forsta halft. 1949. / ^ ^ , 

3. Smith, Gudmund: Psychological W^ies iA Twin Differences. 1949. 

4. Hus6h, Torsten: Om inneborden av psykologiska matningar. Nigra bidrag 
till psykometrikens metodlara. 1949. 

5. Smith, Gudmund: Interpretations of.Behaviour Sequences.- 1952. 

6. Johannesson, Ingvar: Studier av sociala relationer mellan bam i foll^- 
skoleklasser. 1954. ' 

7. Kragh, Ulf: The Actual-Senetic Model of Perception-Pefsonality. 1955, 

8. Bjerstedt, Ake: Interpretations of Sociometric Choice. Status. 1956. 

9. Werdelitf, Ingvar: The Mathematical Ability. Experin^ental and Fadtojial 
Studfes, 1958.^ ' . - ^ 

10. Werdelin, Ingvar: G/sometrital Ability and the Space Factors in B6ys 
apd Girls. 1961. 

11. Borg, Gunnar A. V.: Physical' Performance arid Perceived- Exertion. 1962. 

12. Lindell, Ebbe: Den svenska rattskrivningsmetodiken. 1964. 

^ 13." Bokandor, Ingvar: Stereoscopically Induced Perceptual Cg^nflict between 
Facial Photographs. A Discussion and Summary of Results, 1968. 

14. Bjerstedt, Ake: Twelve Years of Educational and Psychological Research 
in Sweden: A Bibliography. 1968. ^ 

15. Larsson, Bemt: Bayes Strategies and Human Information Seeking, 1968. 

16. Bjerstedt, Ake: Educational Technology. Instructional Programming and 
Didakometry. 1972. 

17. L6fgren» Ht)rst: The Measurement of Language Proficiency. 1972. 

18. Bierschenk, Bernhard: Sjalvkonfrontation via intern television i larar- 
utbildningen. 1972. 

19. Gestrelius, Kurt: Job Analysis and Determination of Training Needs. 
Examples of Methods Applied to Teacker Trainers. 1972. ^ 

20. Sjob^ck, Hartil: The Psychoanalytic Theory of Defensive Processes. 1973. 

21. Larsson, Inger: Individualized-Matbemafics Teaching. 1973. 

22. Fredriksson, Lennart: The Use of Self-Observation and Questioiyiaires in 
* Job Analysis for the Planning of Trjiining. 1974. j 

23. Id;nan, Pekka: Equality and Democracy: Studies of Teacher Training. 1974. 

24. Bjerstedt, \ke: Social Development and Training in School. 1974. 



* • , CWK GLEERUP 

LUND/SWEDEN • 



iSJN_Sl'iOieS54.6-8 



